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This study analyzes W.E.B. DuBois’ thought on higher education and black 
institutions of higher education to determine if his thoughts offer a political philosophy of 
education for them. This study was based on the premise that education is a political 
process that is neither neutral nor objective. Twenty-three articles, essays, and speeches 
by DuBois were summarized and analyzed utilizing both content and contextual analysis 
within his lifespan to determine the major themes in DuBois’ thought on higher education 
and HBCUs. The themes extracted are: self-determination, non-exclusive industrial 
education, talented tenth, anti-white philanthropy, and African-centered curriculum. 
Next, the themes were examined under C. Wright Mills’ criteria of political philosophy 
which are: ideology (a social reality); an ethic (articulation of ideals); agencies (of 
action); and theories (set of social theories). The conclusion made from this research 
does affirm that DuBois’ thoughts on HBCUs can be considered a political philosophy of 
education. In addition, a recommendation is provided that discusses the possibility of an 
HBCU accreditation agency that would employ DuBois’ political philosophy of 
education as a means to address current problems in these institutions. 
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1. DuBois’ Major Works on Higher Education and Historically 
Black Colleges and Universities  9 
in 
CHAPTER ONE 
STATEMENT OF THE PROBLEM 
Introduction 
The legacy of William Edward Burghardt DuBois as a scholar is evident in almost 
every major liberal arts discipline. In the study of history, he added context to the trans- 
Atlantic slave trade in his dissertation, The Suppression of the African Slave Trade to the 
United States of America: 1638-1870.1 His scholarship on the Philadelphia Negro 
established one of the first systematic studies on a group of people in the discipline of 
sociology.2 The concepts of the “color line” and “double consciousness” are examined 
and explored in both the studies of philosophy and psychology. In political science, he 
assisted in establishing one of the first black civil rights organizations (National 
Association for the Advancement of Colored People) and established a basis for a century 
of dialogue amongst African people throughout the world through Pan-African 
conferences.3 Finally, his activism against an exclusively industrial-based curriculum in 
primary, secondary, and higher education for black people, and his advocacy of an 
education that centered on the experiences of black people helped to conceptualize what 
we now refer to as an African-centered curriculum. 





These contributions are clearly impressive; however, DuBois’ diverse and long 
career can easily be taken out of context unless one examines his entire life as a scholar. 
Political scientist Adolph Reed argues that DuBois’ contributions to the sciences are 
often polarized by scholars who either ignore or are unaware of the complexities of 
DuBois’ life. Reed suggests that: 
Sometimes he is linked simultaneously with apparently contradictory stances. 
Against Washington, he has been understood as a defender of radical activism and 
as a pristine idealist. Against Garvey, he has been cast as an elitist integrationist; 
yet he was to leave the NAACP a few years later in part because the organization 
rejected his proposal for strengthening institutions within the black community 
even in the context imposed by segregation. Communists have claimed him, his 
elitism notwithstanding, as have anticommunist Pan-African nationalists.4 
Despite these misconceptions about DuBois’ scholarship, scholars still study, 
critique, and analyze his works in the various disciplines of social science. Although 
much of his work in the social sciences has been researched and debated in academe, his 
thoughts and ideas on education (specifically on higher education and black higher 
educational institutions) have been vastly under-researched. DuBois’ scholarship on 
education consists of more than a half century of writings, speeches, and articles. Yet, 
DuBois’ thoughts on education are not one-dimensional; rather, he addresses issues in 
primary, secondary, higher, and international education. Still, in these writings there is 
no single essay, article, or book that explicitly articulates his philosophy of education. 
Therefore, in this myriad of works lay the challenge and the statement of the problem: 
conceptualizing DuBois’ works on education into a coherent philosophical point of view. 
As Reed implied earlier, DuBois is complex and any analysis of his work must be 
done by examining his entire life. This research will analyze the evolution of one sector 
“Adolph Reed Jr. W.E.B. DuBois and American Political Thought: Fabianism and The Color Line 
(New York: Oxford University Press, 1997), 3-4. 
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of DuBois’ thoughts on education: higher education and Historically Black Colleges and 
Universities (HBCUs). By examining this sector of his thoughts on education, the 
researcher hopes to begin the process of unraveling DuBois’ entire philosophy of 
education. In addition, this research also identifies a political philosophy of education for 
HBCUs. The term political philosophy of education, as opposed to philosophy of 
education, is employed in this thesis to emphasize the need to view black educational 
philosophy as works with political aims, goals, and objectives. Philosophy of education 
is defined as the study of such questions as what education is and what its purpose is, the 
nature of knowing the mind and the human subject, problems of authority, the 
relationship between education and society.5 This concept leaves no room for elements of 
activism, ideology, and advocacy, key aspects in DuBois’ work on education. 
This research analyzes selected works written by DuBois and identifies themes 
relevant to higher education and HBCUs. The significance of this research is that few 
scholars have examined DuBois’ philosophy of education for HBCUs under the rubric of 
political science by examining this dimensions of his thought, this research can assist in 
unraveling his entire philosophy of education. Although education and political science 
appear to be strange bedfellows, there is increasing literature, research, and focus on 
education in the scope of political science. The next section will discuss this relationship, 
as well as the importance of viewing education as a political process. 
179. 
5John W. Collins, The Greenwood Dictionary of Education (New York: Greenwood Press, 2003), 
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The Relevance of Political Science to Education 
Political science is the formal academic study of politics or power relations in 
society. It involves the study of structures and processes in the state. Additionally, the 
scope of political science often covers such factors in society as trade unions, 
corporations, churches, or other forms of collective intelligence that are not "political" in 
the sense of influencing law or executive decisions, but have structures and processes 
approaching that of government in complexity and interconnection.6 Likewise, the 
discipline has employed other social science methods in order to understand political 
phenomena. 
Education, or rather the politics of education, is a sub-field that intersects with 
political science. Studying education has been useful in understanding certain political 
situations. Within this framework, HBCUs can be considered political agencies. 
Moreover, education can be considered a political process that is neither neutral nor 
objective. Several scholars have made this connection between political science and 
education including the following: Alan C. Issak, Stanley Aronowitz and Henry A. 
Giroux. 
In his book, Scopes and Methods of Political Science, Alan C. Issak categorizes 
several approaches to the study of political science and lists the methodological 
procedures to follow when doing research in the discipline.7 One approach that is stated 
in his book is called the learning theory approach. Issak states: 
6Frank Bealey, The Blackwell Dictionary of Political Science: A User’s Guide to Its Terms 
(NewYork: Blackwell Publishers, 1999), 235. 
7Alan C. Isaak, Scopes and Methods of Political Science revised edition (Chicago: The Dorsey 
Press, 1975). 
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There are two varieties of learning theory: the first, which is called association 
theory, says simply that people learn through observing or experiencing 
associations or relationships of various kinds; a second brand of learning theory 
argues that we learn to make certain connections when we are rewarded and not to 
make others when the result is punishment.8 
Isaak then suggests that this theory has been borrowed from the disciplines of 
psychology and sociology and further explains that when applied to political science 
research, “it can perhaps explain dispositions, that is, account for attitudes and opinions 
in terms of association and reinforcement.”9 He then relates learning theory to “political 
socialization, and its primary objective is to examine the processes through which people 
acquire their political orientations and attitudes ... it is clear that socialization theory has 
close ties to learning theory... [and] following this line of argument, attending school 
has a great impact on individual political attitudes.”10 
In Education Still Under Siege, Stanley Aronowitz and Henry A. Giroux explore 
the option of expanding the scope of political science to include the structure of educating 
individuals as a political process.11 They contend, “in short, schooling is a matter of 
social practice and is both permeated with normative considerations and relations of 
power. In essence, it is a political process that simply cannot be seen as either neutral or 
objective.”12 Likewise, they address the importance of curriculum theory and its role in 




11 Stanley Aronowitz and Henry A. Giroux, Education Still Under Siege, Second Edition, (London: 
Bergin & Garvey, 1993), 23. 
I2Ibid„ 137. 
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Simply put, curriculum theory must define the role of teacher-educators as 
intellectuals engaged in various forms of political struggle. The importance of 
this category has to be judged, in part, against the assumption that curriculum 
theory and the programs in which it is produced in many universities, not only 
have been stripped of a democratic vision, but they have also correspondingly 
functioned to educate students less as intellectuals and reflective practitioners than 
as obedient civil servants and skillful technicians.13 
By utilizing the frameworks of Isaak (i.e., attending school has a great impact on 
individuals’ political attitudes), and Aronowitz and Giroux (i.e., education is a political 
process that is neither neutral nor objective), one can view education as a political 
process. In addition to viewing education as a political process, examining DuBois’ 
works on higher education and HBCUs can assist in unraveling his overall thoughts on 
education. As such, the relevance of this research in political science is that education is 
a political process that is neither neutral nor objective to the degree that HBCUs are 
political agencies. 
Central Research Question and Major Assumption 
Central research question: Did W.E.B. DuBois offer a political philosophy of 
education for Historically Black Colleges and Universities in his body of scholarship? 
Major Hypothesis: DuBois did, in fact, present a clear and distinct political philosophy of 
education for HBCUs. 
Research Methods 
The procedures employed in this research focused on gathering primary writings 
by DuBois that might help answer the central research question: Did W.E.B. DuBois 
offer a political philosophy of education for Historically Black Colleges and Universities 
13Ibid., 138. 
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in his body of scholarship? No specific secondary resources were available that focused 
on the research topic; yet, an attempt was made to review books, journals, and other 
materials related to DuBois’ thoughts on education (refer to literature review). However, 
the types of primary information needed to answer the central question were located in 
essays, books, and articles written by DuBois that are exclusive to higher education and 
HBCUs. In order to gather these works, three procedures were followed. 
The first step toward gathering this information was visiting the Atlanta 
University Center Woodruff Library and reviewing the books, journals, and essays 
written by DuBois to locate his works that focus on higher education and HBCUs. Next, 
the researcher contacted the Heads of Special Collections at the University of 
Massachusetts, Amherst, Fisk University, and Atlanta University Center Woodruff 
Library and requested access to any papers, bibliographies, or unfinished works by 
DuBois on higher education and HBCUs. From these contacts several unpublished and 
published works were recommended to assist the research process. The final step in 
collecting materials was conducting an Internet search utilizing four scholarly search 
engines to identify any online scholarly journal articles, essays, or online libraries that 
house any works written by (or about) DuBois that were relevant to this research. The 
search engines were: Proquest, JSTOR, Lexis Nexis, and Galileo. After reviewing the 
relevant material from the library, all three special collections, and the Internet search, 
twenty-three articles, essays, books, and speeches were selected for inclusion in this 
research. Table 1 provides the list of articles by title, publication, and date. 
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TABLE 1 
DUBOIS’ MAJOR WORKS ON HIGHER EDUCATION AND HBCU’s 
TITLE OF WORK TYPE OF WORK DATE PUBLISHED 
Conservation of Races Essay 1897 
The Philadelphia Negro Case Study 1899 
The College Bred Negro Case Study 1900 
Souls of Black Folks Book 1903 
Talented Tenth Essay 1903 
The Hampton Idea Essay 1906 
Gallileo Gallie Address 1908 
The College Bred Community Essay 1910 
Education Crisis Article 1915 
Hampton Address 1917 
Negro Education Crisis Article 1918 
Self Help Crisis Article 1918 
Diuturni Silenti Address 1924 
Negroes in College Crisis Article 1926 
Gifts and Education Crisis Article 1927 
Education and Work Crisis Article 1930 
The Negro College Crisis Article 1933 
The Field and Function of the Negro College Address 1933 
Does the Negro Need Separate Schools? Crisis Article 1935 
The Revelation of Saint Orgne the Damned Address 1938 
The Future of the Negro State College Address 1941 
Land Grant Proposal Proposal 1944 
The Future and Function of the Private Negro College Address 1946 
9 
Research Delimitations 
The principal delimitation for this research was the exclusive focus on DuBois’ 
thoughts and writings about higher education and HBCUs. DuBois’ writings on 
education are vast and cover primary and secondary, international, and higher education. 
It is the latter issue that guided this research and analysis. Twenty-three essays, articles, 
books, and speeches were selected that span almost a half-decade and captures every 
major piece of work relevant to HBCUs and higher education written by DuBois. 
Research Analysis Methods and Overview of Chapters 
The research methodology employed in this study is content analysis of the 
twenty-three selected essays, speeches, and articles pertaining to DuBois’ vocational 
experiences as a scholar and activist. Two procedures were followed in conducting this 
analysis. First, a chronological timeline was established that guided the description of 
each of his works on education. This description was developed in conjunction with 
highlights of his life experiences in order to contextualize the evolution of DuBois’ 
thoughts. Next, an attempt was made to categorize his works by themes utilizing issues 
and topics examined from the analysis of all twenty-three works. Finally, the themes 
were evaluated by comparing them to C. Wright Mills’ criteria for a political philosophy 
as a way to further solidify his works.14 Mills’ criteria were not used to legitimize 
DuBois’ work; however, it was employed as a methodological tool to assist the reader in 
understanding political philosophy and its relevance to education. The following is an 
overview of the remaining chapters. 
14C. Wright Mills, The Marxists (New York: Dell Publishing, 1962), 12. 
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Chapter Two offers a review of literature by other scholars who have sought to 
analyze DuBois’ contributions to our understanding of the role of education. The works 
were analyzed chronologically and conclusions were drawn from the previous research as 
it relates to DuBois’ thoughts on education. 
Chapter Three analyzed selected works of DuBois from 1868 to 1946. Twenty- 
three essays, articles, and addresses were examined in the context of the evolution of 
DuBois’ life as a scholar. The chapter is organized into three sections: DuBois’ Earlier 
Life: 1868-1910, NAACP Years: 1910-1933, and Atlanta Uniyersity: 1933-1946. All 
essays, articles, and addresses were summarized in context of DuBois’ vocation, station, 
and activism in life. In addition, a brief description of DuBois’ remaining life (from 1946 
until 1963), as well as a summary and assessment of major trends and important events 
that contributed to his thoughts on higher education and HBCUs was added. 
Chapter Four analyzed major trends and shifts in his writings throughout his life. 
Major themes are identified, compared and contrasted. Following this analysis, a brief 
assessment of DuBois’ thoughts on education was evaluated utilizing C. Wright Mills’ 
four tenets of political philosophy to DuBois’ twenty-three works to the extent to which 
they meet the tenets of a philosophy of education outlined by Mills. Chapter Five 
provides a summary of the research, conclusions, and a recommendation on the value of 
DuBois’ ideas regarding black higher education. 
CHAPTER TWO 
LITERATURE REVIEW 
No exclusive body of scholarship was discovered during this research that reflects 
a concise assessment of W.E.B. DuBois’ political philosophy of education for HBCUs, 
however, during the data collection process for this study, a set of scholars was identified 
that have attempted to highlight, discuss, or conceptualize DuBois’ thoughts on 
education. DuBois, himself, does not offer an explicit statement concerning his 
philosophy of education. Thus, this literature review focuses on secondary sources about 
DuBois’ writings on education. Primary sources of DuBois’ writings on education are 
examined in the Chapter Three of this study and will be contextualized within his life. 
Therefore, in order to understand what others have researched about the evolution of 
DuBois’ thoughts on education, each of the works is chronologically summarized and 
critiqued to highlight its relevance, or lack thereof, for this research. 
Research and Analysis on DuBois and his Thoughts on Education 
There are a number of recent attempts to conceptualize DuBois’ thoughts on 
education. Most works have been written within the last four decades and all attempt to 
conceptualize his thoughts in one of two ways. Many of the early analyses and criticisms 
of DuBois’ thoughts on education were crafted through a lens that focused on his notion 
of a “Talented Tenth,” or the famous debate between DuBois and Booker T. 
11 
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Washington as to whether an industrial or liberal arts education was best for black 
people. As time passed and his works became more available, systematic attempts to 
understand his thoughts on education emerged that increased the ability of scholars to 
conceptualize his philosophy of education. The discussion below offers a chronological 
overview of the analyses that examine DuBois’ thoughts on education and their 
usefulness to this research. 
Among the earliest efforts to assess the value of DuBois’ thoughts on education 
were the works of Frances Broderick: W.E.B. DuBois, Negro Leader in a Time of Crisis 
(1959), August Meier: The Paradox of W.E.B. DuBois (1963), and Elliot Rudwick: 
W.E.B. DuBois, Propagandist of the Negro Protest (1969). All three authors limit their 
analysis of DuBois’ work on education to the DuBois-Washington controversy. In a 
section entitled, “The Fight Against Booker T. Washington,” Broderick, for example, 
describes the stance DuBois’ took against Washington and industrial education: 
As DuBois saw it, Washington was leading his people into a blind alley: in 
exchange for paltry support of industrial education, Washington was battering 
away the claim to political and civil rights; indeed he was even surrendering their 
manhood. Every concession Washington won from the white man, DuBois 
thought, yielded essential ground which would have to be retaken by hard 
fighting.1 
Broderick also suggests that the conflict concerning Washington and DuBois, “had as 
much to do with the two men’s discordant personalities and each man’s titanic ambition 
as it had to do with ideological differences.” 
‘Frances Broderick, W.E.B. DuBois: Negro Leader in a Time of Crisis, (Stanford: Stanford 
University Press, 1959), 62. 
2Ibid., 68. 
13 
Historian August Meier provides insight of DuBois’ educational theory compared 
to that of Booker T. Washington by describing the similarities and differences in their 
positions. In the late 1890s, Meier argues, “there were remarkable similarities between 
DuBois and Washington... both tended to stress racial solidarity and economic co¬ 
operation. DuBois was, however, more outspoken about injustices, and he differed 
B -  
sharply with Washington in his espousal of the cause of higher education.” However, 
“the years of 1901 to 1903 were years of transition in DuBois’ philosophy, years in which 
he grew more critical of industrial education.”  4 Ultimately, Meier concludes, both 
Washington and DuBois had vastly different approaches to the Negro problem that made 
the two men “irreconcilable ideological opponents.”5 
Historian Elliot M. Rudwick’s analysis of DuBois’ education theory is essentially 
a synthesis of the positions adopted by Broderick and Meier. He states: 
Washington and DuBois argued that their race, living in a milieu of separateness, 
had its own destiny and its own differences. According to DuBois, his people 
were essentially musical, artistic, humble, and jocular...Washington saw his 
people as cheerful, devoted, tractable, and humble. The major difference between 
the two philosophies was in connection with education. DuBois suggested a plan 
centered around the Negro college, with a cultured brain trust urging the race 
forward; while the Tuskegeean emphasized industrial education and repudiated 
“abstract knowledge.”6 
Rudwick argues that there might not have been as much conflict between the two if “... 
the Washingtonians’ had not insisted their program was so valuable that it warranted 
3August Meier, “The Paradox of DuBois” in Negro Thought in America 1880-1915 (Ann Arbor: 
The University of Michigan Press, 1963), 196. 
4Ibid., 197. 
5Ibid., 198. 
6Elliot M. Rudwick, W.E.B. DuBois Propagandist of the Negro Protest, (New York, Athenum 
Press, 1968), 63-64. 
14 
universality, and if they had not anointed their chieftain as the accepted representative 
man among ten million citizens.”7 
Social critic Julius Lester and sociologist Robert Allen, discussing DuBois’ 
thoughts on education, argue that the centerpiece of DuBois’ philosophy of education 
stems from his “Talent Tenth” argument. In the introduction of The Seventh Son, The 
Thoughts and Writings of W.E.B. DuBois, Lester states: “DuBois’ pre-occupation with 
the ‘Talented Tenth’ was the result of his desire to assure the provision of black 
# 
leadership to the developing black people.” Lester goes on to argue that DuBois’ notion 
of the Talented Tenth should be at the core of any understanding of DuBois’ thoughts on 
education because his hopes and dreams were invested in them. 
Robert Allen, in his book Reluctant Reformers, confined his comments on DuBois 
and education to a comparison between DuBois’ view on the Talented Tenth (as the 
bridge to white culture) and Marcus Garvey’s view of the masses as the source of 
culture.9 Allen basically agrees with Lester that the Talented Tenth was the centerpiece 
of DuBois’ thoughts on education. In addition, he also mentions the importance of the 
Washington and DuBois debate. However, he strongly emphasizes that the Talented 
Tenth notion is what DuBois would be ultimately remembered for. 
Long-time friend and curator of DuBois’ literary estate, Herbert Aptheker edited 
The Education of Black People in, which compiled ten works of DuBois on education. 
Aptheker does not offer critical commentary on the substance of the collected essays. He 
7Ibid., 64. 
8Robert Allen, ed. Reluctant Reformers: Racism and Social Reform Movements in the United 
States (Washington D.C.: Howard University Press, 1975), 67. 
9Ibid. 
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does, however, provide the reader with major essays and speeches in a span of forty years 
that highlight changes in DuBois’ analysis of education over time. In Aptheker’s view, 
the change was natural, “for DuBois was never rigid and advocated and practiced both 
criticisms and self-criticism; further, of course, the time range of these essays covers over 
fifty years; and fifty years that witnessed greater changes in the life of humanity probably 
than any preceding half-century in history.”10 
Other scholars defined DuBois’ work on education as ambivalent. H.L. Moon’s 
book, The Crisis: The Emerging Thought of W.E.B. DuBois, attempts to contextualize 
DuBois’ thoughts on education rather than focus on one facet of his thoughts (Talent 
Tenth or the Washington debate).11 Moon saw DuBois’ works as ambivalent because of 
the shifting positions he held throughout his life. Yet, rather than seeing confusion or 
contradictions in DuBois’ ideas, he suggests there was "... an overlapping of values and 
a changing of attitudes and perspectives covering a period of seventy years.”12 He argues 
that DuBois was an “incurable liberal” which enabled him to see more than one side of 
educational issues. Within this evolving context, Moon goes beyond the Washington 
debate and mentions that DuBois’ interests in education included primary, secondary, 
higher and international education. In addition, he suggests that DuBois was able to 
recognize the validity of more than one side of an education and this was not a matter of 
10W.E.B. DuBois, The Education of Black People: Ten Critiques 1906-1960, ed. Herbert 
Aptheker, (Amherst: The University of Massachusetts Press, 1973), 2. 
1 'Henry Moon, The Emerging Thought of W.E.B. DuBois: Essays and Editorials from the Crisis 
(New York: Simon and Schuster, 1972), 13. 
12Ibid„ 14. 
16 
either duplicity or expediency. According to Moon, .. rather it was an indication of 
the full visioned breadth of the man.”13 
In the same vein as Moon, Richard Brody’s doctoral dissertation, W.E.B. DuBois ’ 
Educational Ideas, asserts that DuBois’ thoughts on education cannot be understood 
unless his place in progressive thought is understood. He also argues that DuBois’ 
intellectual life was characterized by a certain ambivalence which resulted from “his 
being part of the progressive intellectual currents of his day and belonging to the universe 
of black American intelligentsia.”14 Both Moon’s and Brody’s analyses are shortsighted 
and cursory, at best, because they both confine DuBois’ thoughts on education within a 
twenty to thirty-year time span. 
Arnold Rampersad’s work entitled, The Art and Imagination of W.E.B. DuBois 
does not focus specifically upon education, but it offers a fresh approach to understanding 
DuBois’ ideas on it.15 Two chapters in the book discuss the relationship between 
DuBois’ personal upbringing and his formal education. He argues that DuBois’ exclusive 
upbringing, as well as the influences of his professors at both Fisk and Harvard, helped 
him to conceptualize his own idea of what education should be. Moreover, he argues that 
much of DuBois’ ideas of leadership (his views on the necessity of duty and sacrifice) are 
critical to understanding his notion of the Talented Tenth.16 
13Ibid„ 19. 
l4Richard S. Brody, “W.E.B. DuBois Educational Ideas” (Ed. D. diss., Rutgers University, 1972), 
15Amold Rampersad, The Art and Imagination of W.E.B. DuBois (Cambridge: Harvard University 
Press, 1976), 5. 
16Rampersad argues that influences by Fisk President Erastus Cravath, William James, and 
Alexander Crummell had a significant impact on DuBois’ notion of a Talented Tenth. 
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African American studies scholar Myrtle Glascoe’s doctoral dissertation, The 
Educational Thought of William Edward Burghardt DuBois: An Evolutionary 
Perspective, offers another contextual analysis of DuBois’ thoughts on education.17 This 
research examines selected works on DuBois’ thoughts on education between 1896 and 
1938. Her research “documents the consistency of DuBois’ struggle against efforts to 
educate blacks for subordinate status in American society and it shows the evolution of 
dramatic shifts to implement his ideas.”18 This research is one of the first systematic 
analyses of DuBois’ ideas on education and debunks the notion that his ideas on 
education were ambivalent. However, Glascoe ends her analysis of DuBois’ thoughts on 
education in 1938. She argues that the cornerstone of DuBois’ thoughts on education is 
evident in his 1938 speech, “Saint Orgne the Damned” and adds that other works after 
this have no significant relevance to his thoughts on education. Yet, her dissertation 
provides one of the more in-depth analyses on the full spectrum of DuBois’ thoughts on 
almost every facet of education (including secondary, primary, international, and higher). 
In her conclusions, she concedes that much of DuBois’ thoughts on education stem from 
his commitment to issues in higher education. 
Frederick Dunn’s “The Educational Philosophies of Washington, DuBois, and 
Houston: Laying the Foundations for Affocentrism and Multiculturalism,” is a 
comparative analysis of the philosophies of education of Booker T. Washington, W.E.B. 
nMyrtle Glascoe, “The Educational Thoughts of William Edward Burghardt DuBois: An 
Evolutionary Perspective” (Ed. D. diss., Harvard University, 1980). 
l8Ibid„ 3. 
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DuBois, and Charles Hamilton Houston.19 Dunn summarizes the three black 
philosophers of education accordingly: 
In conclusion, all three can be understood in three strands: the accommodationist 
or technical skills-orientated philosophy, as represented by Booker T. Washington 
(1865-1915); the radical or liberationist and intellectual-orientated philosophy, as 
articulated by W.E.B. DuBois (1868-1963); and the integrationist or 
desegregationist or reformist philosophy, as expounded by Charles Hamilton 
Houston (1895-1950).20 
Dunn’s analysis on DuBois, however, is cursory in that he compartmentalizes DuBois’ 
thoughts on education to specific time periods (early 1900s) and certain themes (anti¬ 
industrial education and Talented Tenth). In addition, Dunn limits his analysis of 
DuBois’ thoughts on education to his earlier writings on the subject while leaving no 
room for an analysis of the numerous works that appear during later stages of his life. 
Another scholar who attempted to conceptualize DuBois’ philosophy of education 
is Derrick P. Alridge, in his essay, “Conceptualizing a DuBoisian Philosophy of 
Education: Toward a Model for African American Education.” In this essay, Alndge 
conceptualizes a DuBoisian educational model by identifying six principles found in 
DuBois’ works. He concludes: 
These educational principles include: African-American centered education, 
communal education, broad-based education, group leadership education, Pan 
Africanist education, and global education. Together, these principles provide the 
formative stages of a DuBoisian model and show how DuBois was thinking about 
the role of education in improving the conditions of African-Americans and other 
oppressed people.22 
19
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In addition, Alridge admits the difficulty in conceptualizing a DuBoisian philosophy of 
education because, “DuBois never clearly articulated a cohesive and comprehensive 
educational philosophy or model. Moreover, with the exception of a few dissertations 
that cover themes in DuBois’ educational thought, no works have extrapolated from 
DuBois’ thinking to create an education model or set of principles.”23 Alridge’s attempt 
to conceptualize DuBois’ thoughts into a model is quite intriguing, yet he offers no 
insight as to how he came up with the educational principles. 
Summary and Assessment 
From the previous works, several points can be made about the strengths and 
weaknesses of analyzing DuBois’ thoughts on education. The studies of Meier, 
Rudwick, Brodrick, Lester, Allen, Moon, and Dunn all limit their analysis of DuBois’ 
thoughts on education to one or the other of two issues: the debate between Washington 
and DuBois and the Talented Tenth. Works by Glascoe and Brody offer a broader scope 
for examining DuBois’ thoughts on education at all levels. Aptheker presents a 
compilation of ten major essays by DuBois’ on education (one of the first assemblage of 
his works on the subject) while Rampersad describes how DuBois’ upbringing and 
education influenced parts of his educational theory. Finally, Alridge attempts to 
conceptualize DuBois’ philosophy of education by identifying several tenets. 
The obvious weaknesses in the previous works are evident in the limited scope by 
which scholars defined DuBois’ work on education. The apparent overemphasis on 
DuBois’ clash with Washington over industrial-based education and his notion of the 
23Ibid., 372. 
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Talented Tenth misrepresents the breadth and the evolution of his ideas. Likewise, 
describing DuBois thoughts as ambivalent without an analysis of them within the context 
of DuBois’ life is equally misleading. 
The strengths in the previous works are evident in the dissertations and scholarly 
journal articles reviewed. Glascoe’s dissertation offers a sound approach in analyzing 
DuBois’ thoughts on education by examining the evolution of his thoughts throughout his 
life. Likewise, Glascoe and Brody identify other components in his thoughts on 
education. In addition, Rampersad offers remarkable analysis on how DuBois’ 
upbringing and formal schooling affected his educational thoughts. 
In conclusion, it is evident that early scholarly attempts to examine DuBois’ 
thoughts on education were narrowly limited to his controversy with Washington or his 
focus on the Talented Tenth. More recently, attempts have been made to examine 
DuBois’ entire body of work and offer conclusions about his philosophy of education. 
While these recent efforts are more comprehensive in scope, no one focuses specifically 
on DuBois’ thoughts on HBCUs. This research seeks to fill this void as well as offer 
insight into why the thoughts of DuBois actually constitute a complete political 
philosophy of education. 
In addition, it is apparent that much of the research on DuBois’ philosophy of 
education is still in its infancy. Since DuBois does not offer an explicit statement as to 
his own philosophy of education, scholars who attempt to conceptualize his work have a 
daunting task in culling his volumes of works for insight into specific thoughts on 
education. This analysis has sought to conceptualize a facet of his thoughts on education 
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that could assist in this process. The next chapter begins this process by examining 
twenty-three major works written by DuBois on higher education and HBCUs. 
CHAPTER THREE 
WILLIAM EDWARD BURGHARDT DUBOIS’ LIFE, CAREER, AND ACTIVISM IN 
HIGHER EDUCATION AND HISTORICALLY BLACK COLLEGES AND 
UNIVERSITIES: 1868-1963 
As Adolf Reed Jr. has suggested, for one to fully understand DuBois’ thoughts on 
any issue, one must examine his entire life. Having lived ninety-five years, DuBois left 
volumes of essays, articles, books, correspondences, and speeches for researchers to cull. 
The purpose of this research is to identify works by DuBois that specifically focus on 
higher education and HBCUs as a means to conceptualize his political philosophy of 
education. In this chapter, the twenty-three selected works (in Table 1) are analyzed 
under three subheadings: DuBois’ Earlier Life: 1868-1910; NAACP Years: 1910-1933; 
and Return to Atlanta University: 1933-1946. The rationale for this analysis is that by 
contextualizing the twenty-three works chronologically, the reader will benefit from 
seeing how DuBois’ philosophy evolved along with his life, career, and global activism. 
DuBois’ Earlier Life: 1868-1910 
William Edward Burghardt DuBois’ earliest ideas on higher education and 
HBCUs appear to be a product of his upbringing and educational experiences. Having 
the opportunity to attend an HBCU (Fisk University) and obtain terminal degrees at 
majority institutions allowed DuBois to view higher education from two vantage points: 
one in which he was studying and struggling with his own people, and the other evolving 
22 
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from being educated at two of the most elite institutions in the world. In addition to his 
educational tutelage, the beginning of his career as educator at both black and white 
institutions of higher education appears to have tailored his ideas on higher education and 
HBCUs. 
In this section of the chapter, eight essays, studies, articles, and addresses are 
placed in the context of DuBois’ earlier life. They are: “Conservation of Races” (1896); 
The Philadelphia Negro (1899); “The College Bred Negro” (1900); Souls of Black Folks 
(1903); “Talented Tenth” (1903); “The Hampton Idea” (1906); “Galileo Galilei” (1908); 
and the “College Bred Community” (1910). Nine subtitles are provided that distinguish 
the various points of the first forty-two years of his life (1865-1910) to contextualize his 
eight works on higher education and HBCUs. 
Great Barrington 1868-1884 
William Edward Burghardt DuBois was bom on February 23,1868 in Great 
Barrington, Massachusetts.1 DuBois’ relatives were among the earliest settlers in the 
region and had been free black residents for almost a century before DuBois was bom.2 
He was a member of one of the oldest families, the only black in his high school class of 
twelve, and was one of the few students who would go on to college.3 His family was not 
of a high social class, but in DuBois’ mind they were treated with respect and accepted in 
the community. His social standing in the community was important and provides 
'David Levering Lewis, W.E.B. DuBois: A Biography of a Race, (New York: Henry Holt and 
Company, 1993), 11. 
2Ibid., 13. 
3W.E.B. DuBois, The Autobiography of W.E.B. DuBois: A Soliloquy on Viewing My Life from the 
Last Decade of Its First Century, (New York: International Publishers, 1968), 99. 
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significant meaning to his life, but his roots in the community were saturated by the overt 
religious and social traditions of New England. 
The Calvinist tradition comprised the religious training that DuBois was exposed 
to in his childhood years. His mother joined the First Congregational Church of Great 
Barrington, in 1878, when he was ten.4 While attending this church and its Sunday 
school, DuBois was exposed to the fundamental doctrines of New England Puritanism. 
The church’s strict Calvinist doctrine emphasized “the divine authority of the Bible, the 
sinful nature of man, the absolute dependence of man upon the atonement of Christ as the 
only hope of salvation, and the everlasting punishment of the wicked.”5 
As a child, DuBois had been taught that “the secret (to) life and the loosing of the 
color bar... lay in excellence of accomplishment.”6 Others in his family could have 
risen to equal status with whites if they had “... stayed in school instead of quitting early 
for small jobs.. .on this my mother quietly insisted.”7 At this stage, DuBois believed that 
“... there is no real discrimination on account of color; it was all a matter of ability and 
hard work.”8 DuBois combined hard work with his natural gifts to rank among the best 
at Great Barrington High School. 
In 1884, DuBois graduated from Great Barrington High School.9 Throughout 
much of his tenure, his principal, Frank Hosmer, guided DuBois toward a path leading to 
4W.E.B. DuBois, Dusk of Dawn (New York: Schocken Books, 1968), 11. 
5Ibid. 





higher education. DuBois’ first intention was to attend Harvard University. However, 
issues with the admissions standards, lack of financial support, and the health of his 
mother (which eventually led to her death) dissuaded him from pursuing an education at 
Harvard. Therefore, he was supported financially by community members to attend Fisk 
University in Nashville, Tennessee.10 
Fisk University 1885-1888 
Fisk was a place where DuBois had his first substantial contact with black folks 
of similar social and economic backgrounds. Remaining consistent with his upbringing, 
DuBois joined the congregation church and took advantage of the opportunity to become 
thoroughly acquainted with black life in the South.11 The excellent nature of the learning 
environment at Fisk (i.e., small classes with no social or athletic distractions), enabled 
DuBois “... to arrange and build my program for progress among Negroes. I replaced 
my hitherto ego-centric world (with) a world centering and whirling about my race in 
America.”12 Through the leadership of men like himself and his colleagues, DuBois 
planned to lift black folks “... out of the still enduring bondage in short order.”13 This 
bondage referred to the lack of resources, educational opportunities, and what he 
perceived at the time as incivility of black folks. 





DuBois’ description of Erastus Cravath, the President of Fisk at the time, suggests 
that Cravath’s example of ideals and the application of them possibly influenced DuBois. 
He writes: 
Erastus Cravath was a man who formed his life ideal when he was yet young; 
who early came to believe in the possibilities of the Negro race and the reality of 
broader humanity taught by the Christian religion. He did not hold this merely as 
a theory, as an intellectual belief, but as a living thing worth living and fighting 
for and for it he lived and fought.14 
Cravath believed that the black masses could be reached and uplifted only if enough 
black men and women were thoroughly and liberally educated to provide leadership to 
blacks in education, religion, business and professional life. Some scholars contend that 
it was Cravath who first inspired DuBois with this early conception of the “Talented 
Tenth,” yet DuBois does not say one way or another about this influence. Among the 
other faculty who influenced him was Adam Spence, who taught courses in Greek, and 
Frederick A. Chase, from whom he learned chemistry and physics.15 
DuBois took further advantage of being located in the South by venturing outside 
of Fisk to learn about the common struggles of rural black folks. During summer 
vacations, he taught school in rural east Tennessee where he “... touched intimately the 
lives of the commonest of mankind,” first-hand.16 He later recounted these experiences 
in an essay, “The Meaning of Progress” in the Souls of Black Folk. This experience 
seemed to foster a peculiar perspective in DuBois on teaching students who were both pre 





I have called my tiny community a world, and so its isolation made it; and yet 
there was among us but a half-awakened common consciousness, sprung from 
common joy and grief, at burial, birth, or wedding; from a common hardship in 
poverty, poor land, and low wages; and, above all, from the sight of the Veil that 
hung between us and Opportunity. All this caused us to think some thoughts 
together; but these, when ripe for speech, were spoken in various languages. 
Those whose eyes twenty-five and more years before had seen ‘the glory of the 
coming of the Lord’ saw in every present hindrance or help a dark fatalism bound 
to bring all things right in His own good time. The mass of those to whom slavery 
was a dim recollection of childhood found the world a puzzling thing: it asked 
little of them, and they answered with little, and yet it ridiculed their offering.17 
For the first time, he met the black peasant masses who lived in the very shadow of 
slavery and had no sense whatsoever of the meaning of formal education. 
The Fisk experience ultimately broadened the scope of his life and mission “... to 
center it in a group of educated Negroes who from their knowledge and experience would 
lead the masses .. . my problem then was how, into the inevitable and logical democracy 
which was spreading over the world, could black folk in America be openly and 
effectively admitted: and the colored people of the world allowed their own self- 
government?”18 The example of Bismarck, whom DuBois chose as the topic of his Fisk 
commencement speech, stood out for him.19 He believed that black folks must march 
forth with strength under trained leadership to do the same thing that Bismarck had done 
to make a nation out of a mass of bickering people by using the power of will and 
personality.20 In 1888, DuBois graduated from Fisk University and was admitted into the 
junior class at Harvard University. At the time, a degree from Fisk only measured up to 
17W.E.B. DuBois, The Souls of Black (New York: Kraus-Thomson, 1973), 257. 
18Ibid„ 125. 
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junior level work at Harvard; therefore, DuBois actually received two undergraduate 
degrees: one at Fisk and the other at Harvard.21 
Harvard University 1888-1890 
At Harvard University, DuBois began to study history, political science, 
philosophy, and psychology. Its “galaxy of great men and fine teachers” included 
William James, the psychologist; G.H. Palmer in ethics; Josiah Royce and George 
Santayana in philosophy; N.S. Shaler in geology; and A.B. Hart in history.22 Compared 
to Fisk, DuBois said he “... did not find better teachers at Harvard, but teachers better 
known, who had wider facilities for gaining knowledge and had a broader atmosphere for 
approaching truth.”23 It was William James who guided DuBois “... out of the sterilities 
of scholastic philosophy to realist pragmatism ... from F.G. Peabody’s social reform 
with a religious ting,” and he turned to Hart “... to study history with documentary 
research.”24 
Of all his Harvard professors, DuBois wrote that he was most influenced by 
William James. James was, as Rampersad notes, the first person of any authority to 
articulate the range of views to which DuBois would eventually subscribe. Rampersad 
states: 
James stressed the moral heroism of the common man at a time when the popular 
attitude among people of wealth and education was a naturalistic contempt of 
such people as the unredeemable, defeated species of society. James thus 





provided the foundations for a philosophic bridge to socialism of at least a Fabian 
cast....Culture manifested its greatness by the power of its sympathy for the less 
advantaged. By stressing the obligations of the cultured, James was humanizing 
(Matthew) Arnold’s influential doctrine of the duty of the ‘remnant’ to the 
masses. At the same time he was providing a rationale for links between 
European high culture and the masses, black and white. Most important, he was 
helping DuBois define his own concept of black cultural leadership summarized 
in the notion of the ‘Talented Tenth’.2 
DuBois wrote that it was James’ pragmatism and Hart’s research method that turned him 
“... back from the lovely but sterile land of philosophic speculation, to the social 
sciences as the field for gathering and interpreting that body of fact which would apply to 
my program for the Negro.”26 Under Hart, DuBois learned nineteenth century German 
historical scholarship, which stressed documentation, scholarly objectivity, and the 
repression of influences, which were not based upon the data. These standards had a 
significant impact on the shape of DuBois’ thoughts on higher education. He completed 
his Bachelor’s degree at Harvard in 1890 and his Master’s in 1891.27 
University of Berlin 1892-1894 
In 1892, DuBois applied for a fellowship through the Slater Fund to study abroad 
at the University of Berlin. In 1882, the Slater Fund for the education of Negroes had 
been established and former U.S. President Rutherford B. Hayes was the head of the 
Fund’s Board in 1890.28 Hayes was quoted by a newspaper stating, “If there is any 
young colored man in the South whom we find to have a talent for art or literature or any 
25Arnold Ramersad, The Art and Imagination of W.E.B. DuBois, (Cambridge: Harvard University 
Press, 1927), 28. 
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special aptitude for study, we are willing to give him money from the education funds to 
send him to Europe or give him advanced education.”29 This comment was made 
condescendingly because, at the time, Hayes and other whites did not believe there was a 
black man capable of meeting the rigorous standards set up by the board. This remark 
about the aptitude and ability of black folks inspired DuBois to apply for the fellowship. 
After writing the former president (as well as receiving endorsements from his professors 
at Harvard), he was awarded the fellowship (which turned out to be a loan) the following 
year by personal recommendation of former President Hayes, in 1892, to study at the 
University of Berlin.30 
His studies at the University of Berlin continued the academic rigor that Hart had 
required of him at Harvard. In the final analysis, however, DuBois turned away from 
history as the central area of his work. He studied economics, history and sociology with 
Gustav von Schmoller and Adolf Wagner.31 Heinrich von Treitschke taught him political 
theory and he studied under Heinrich Rudolph von Gneist, then Professor of 
Jurisprudence.32 The educational experiences in Germany enabled DuBois .. to see the 
race problem in America, the problem of the peoples of Africa and Asia, and the political 
development of Europe as one. I began to unite my economics and politics, but I still 
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Although fully committed to history as the area of his doctoral specialization, it 
was DuBois’ work in sociology, begun at Harvard with Edward Cummings and 
continued in Berlin under Gustav Schmoller, which had a major impact upon his 
scholarly and vocational focus. DuBois’ interest in the application of philosophy to an 
historical interpretation of race relations, which he called .. the first step toward 
sociology as the science of human action,” came about because he realized that his only 
practical chance to make a living and study was to teach.34 
While in Germany, DuBois was also introduced to socialist thought and practice, 
though he would not take it up in any meaningful way until later on in life. He was 
attracted to the Socialist Movement and frequently attended meetings, but wrote later that 
his student rank kept him from the close personal acquaintanceship with workers that he 
needed for complete understanding. 
DuBois spent the final months of his stay in Europe traveling to favorite places, 
savoring the atmosphere and experiences free of American racism. During those years of 
.. unhampered social intermingling with Europeans of education and manners,” 
DuBois emerged from the two extremes of his racial provincialism.35 “I became more 
human; learned the place in life of ‘wine, women, and song,’ I ceased to hate or suspect 
people simply because they belonged to one race or color.”36 DuBois’ return to America 
was abrupt and a somewhat unwelcome change. He stayed in Europe until his money 





reluctant to leave. It marked the end of what he would later call his “Age of Miracles” 
and the beginning of the “Days of Disillusion.” In a very explicit reflection he wrote, 
“... as a student in Germany, I built great castles in Spain and lived therein. I dreamed 
and loved and wandered and sang; then after two long years, I dropped suddenly back 
into ‘nigger-hating’ America.”37 
DuBois never received his doctorate from the University of Berlin. During his 
residency at the university, he completed his studies in record time, which troubled the 
administrators and professors. In addition, the Slater Fund had ended his financial 
support and suggested strongly that he apply for his Ph.D at Harvard instead.38 He did 
so, and in 1895, he became the first African American to receive a Ph.D at Harvard 
University, which he claimed later “... was a consolation for having been denied the few 
additional months needed to take a coveted doctorate in economics from the University 
of Berlin.”39 
The difficult times ahead did not discourage DuBois enough to lessen the infinite 
fund of faith he had in himself and his possibilities, but when he reconsidered the pattern 
of his life, he saw that much of what he had earlier believed to be “will and ability” had 
been “sheer luck!”40 The thought that things in life might have gone much differently, 
had one or two circumstances been different, considerably sobered DuBois. However, he 
“... did not hesitate or waver; but just went doggedly to work.”41 
37
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Finding work, though, was a formidable obstacle for DuBois. When his 
applications to Howard, Fisk, and Hampton (three of the best-known black colleges at the 
time) were rejected, DuBois recalled, “I just got down on my knees and begged for work, 
anything and anywhere.”42 By the time an offer arrived from Tuskegee, he had gladly 
accepted an appointment to teach Latin and Greek at Wilberforce University.43 
Wilberforce University 1894-1896 
DuBois began teaching at Wilberforce University in August of 1894.44 At 
Wilberforce, DuBois was confronted with the disparity between his ideas of what a 
university should be and what it meant to teach in a small church-sponsored college for 
blacks. He set out to put his rather inflated ideas of what a university ought to be into 
operation. His “infinite capacity for work” pleased both students and teachers, but his 
“terrible bluntness of speech” continually caused him problems.45 In reflection, DuBois 
realized that “none of my dreams would be fulfilled at Wilberforce. I knew all the 
sadness of a spent dream.”46 
The university did not live up to his expectations and in his words, “... to remain 
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1897, when an offer came from the University of Pennsylvania to carry out a study of 
urban black people in Philadelphia, DuBois welcomed it.48 
University of Pennsylvania 1896-1897 
The University of Pennsylvania provided DuBois his first opportunity to apply 
sociology to the problems of black folks, but the university refused to publicly recognize 
and affirm his status in the academic world by giving him a position at the university 
commensurate with his doctorate degree. His work at the University of Pennsylvania 
brought him into direct contact with the problems of black folks who had recently 
migrated from the South to large Northern cities, and it also exposed him and his wife of 
less than one year to the urban poverty and criminal elements among blacks in 
Philadelphia.49 This work allowed DuBois to learn just what he wanted to do with his 
academic career and how to do it. 
Before completing this study mandated by the university, in 1896, DuBois wrote 
an essay entitled, “The Conservations of Races.” While DuBois does not specifically 
address educational issues, the ideas he projected on race development and the dual 
identity of black Americans constitute the broad outlines of his conceptual framework for 
education. Implementation of DuBois’ plan required the creation of an uncompromising 
black leadership class that would find expression in the development of “race 
organizations; Negro colleges, Negro newspapers, Negro business organizations, a Negro 




Negro mind.”50 In addition, DuBois articulated what he called an “Academy Creed” for 
black institutions of higher education consisting of seven points: 
1. Negro people have a contribution to make to civilization and humanity. 
2. It is the duty of black people to maintain their race identity. 
3. The possibility of white and black culture coexisting is possible in modem 
civilization. 
4. Advocating a social equilibrium based on culture, ability, and moral worth in 
both black and white folks. 
5. Corrections of the immorality, crime, and laziness among black people (the 
Negro Problem). 
6. Impartial selection of ability in the economic and intellectual world, and a 
greater respect for personal liberty and worth, regardless of race. 
7. Finally, it must resolve to strive in every honorable way for the realization of 
the best and highest aims, for the development of strong manhood, and pure 
womanhood.51 
Biographer David Lewis argues that this essay was either in direct response to or 
influenced by his mentor and friend Alexander Crummell’s New Negro Academy 
initiative, which publicly challenged Booker T. Washington’s plans for industrial-based 
black schools.52 In addition, this creed could quite possibly been crafted as result of his 
experience at Wilberforce University. Although this is one of his most famous essays, 
his research completed at the University of Philadelphia “stood four generations of 
criticism.”53 
The research he conducted was entitled the Philadelphia Negro. This study 
revealed the black folks in Philadelphia to him as a . .symptom, not a cause; as a 
striving, palpitating group, and not an inert sick body of crime; as a long historic 
50 W.E.B. DuBois “The Conservation of Races” in the W.E.B. DuBois Reader ed. David Levering 
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development and not a transient occurrence.”54 He focused on education as the key to 
any sort of advancement for black folks in Philadelphia. He argued that blacks must be 
admitted to the benefits and responsibilities of the white majority society if they were to 
become reputable citizens, and he thought that they must be properly educated in order to 
do so. 
In this study, DuBois suggested that higher education was an important part of 
this process, but it was not nearly as important as the need to prepare black people to deal 
with their “other social problems” such as health.55 DuBois’ case for good health is also 
an argument for higher education, or for providing black folks with basic health services 
and information that were readily made available to whites. His premise was that black 
people would take better care of their health if they had the knowledge of better things to 
do and the means to do it, and if they were not hindered by racism in their efforts to do 
so. 
Perhaps if DuBois had been white, the success of his work in the Philadelphia 
Negro would have gained him a tenured position at any American university. Though he 
did openly profess this, DuBois had hoped the University of Pennsylvania would accord 
him some token of the recognition he believed he was due. “It would have been a fine 
thing,” he wrote later, if the “... University of Pennsylvania had at least offered me a 
temporary instructorship in the college or in the Wharton School... An academic 
54W.E.B. DuBois, Darkwater: Voices from Within the Veil (New York: Brace & Howe, 1969), 16. 
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accolade from a great American university would have given impetus to my life work, 
which I was already determined to make in a Negro institution in the South.”56 
Atlanta University 1897-1910 
At Atlanta University, DuBois found an academic sanction where he sought to 
apply social science to the long-term study of black people. As he states: 
My real life work was begun at Atlanta for 13 years, from my 29th to my 42nd 
birthday. They were years of great spiritual upturning, of the making and 
unmaking of ideals, of hard work and hard play. Here I found myself. I lost most 
of my mannerisms. I grew more broadly human, made my closest and most holy 
friendships, and studied human beings. I became widely acquainted with the real 
condition of my people.57 
But, the university was never in a position to provide adequate financial support 
for DuBois’ studies. Because Atlanta University was an independent black college that 
stood publicly for racial equality and integration in its student body and between faculty 
and students, it always had problems raising funds. Its reputation as one of the best 
Southern schools had won influential northern friends, but its refusal to adopt a policy of 
racial segregation, in 1887, resulted in the loss of an annual $8,000 appropriation from 
the State of Georgia.58 DuBois’ arrival at Atlanta University coincided with Booker T. 
Washington’s rapid ascent to power in the educational affairs of black people (a time 
when Northern philanthropy gave its whole-hearted support to providing blacks with 
industrial training). In the late nineteenth and early twentieth centuries, Atlanta 
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University, not only offered a liberal arts education to African Americans, but it did so in 
an integrated setting. 
For a third time in his young academic career, DuBois was confronted with a set 
of unexpected circumstances. At Atlanta University, DuBois had looked forward to 
entering into a kind of academic seclusion in which he might fully devote himself to the 
task of studying the Negro problem. This did not happen, of course, and DuBois soon 
realized that there was no definite demand for scientific work of the sort that he was 
doing. 
The progression of DuBois’ work at Atlanta University brought him into direct 
contact with the problems of Southern black people, and he was stimulated to do more 
than just study and report on them. For some time, his views on the Negro problem were 
directed to educated white audiences in a number of popular magazines. In Georgia, he 
and others fought against the disfranchisement of blacks, worked to prevent the passage 
of a law intended to reduce state appropriations for education of black children, and 
fought for the right of Negroes to use public library facilities in Atlanta.59 
The Atlanta University Studies was DuBois’ principle academic effort of this 
period. Lack of funds did not allow DuBois to create the thoroughly scientific 
atmosphere he desired for conducting the studies, and, as a result, the components of the 
studies vary greatly in quality and critical responses were mixed. Newspapers and non- 
scholarly magazines were apt to heap praise on them. The responses of DuBois’ 
scholarly contemporaries, however, ranged from that of Frank W. Taussig, the economic 
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historian’s comment that: .. no better work was being done anywhere in the country,” 
to the hostile views of others like historian Walter L. Fleming who suggested that 
DuBois’ theories and opinions “may have been correct,” but they were “not well 
supported by any known facts.”60 DuBois realized that the works did not meet the 
exacting demands of pure science, but he insisted that: 
It must be remembered that the significance of these studies lay not so much in 
what they were actually able to accomplish, as in the fact that at the time of their 
publication Atlanta University was the only institution in the world carrying on a 
systematic study of the Negro and his development, and putting the result in a 
form available for the scholars of the world.61 
As a part of this series, DuBois conducted another sociological study; this time on 
black colleges and their graduates entitled The College Bred Negro published in 1900.62 
This was the fifth Atlanta University publication and the first sociological study of black 
colleges and their graduates. The investigation was, in part, a response to the argument 
that industrial education was the only kind of education appropriate for blacks. In this 
report, DuBois presented a history of college education of blacks in America and 
presented a wide range of data on the different schools and their curricula. He also 
surveyed a representative group of white and black college presidents on the need for 
blacks to have college training, the proportion of total education expenditures allocated 
for black higher education, and the kinds of curricula best suited to them. 
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DuBois made several remarks about industrial education and liberal education in 
this study. He concluded that both programs were beneficial and they were .. 
supplementary and mutually helpful in the great end of solving the Negro problem. We 
need thrift and skill among the masses. We need thought and culture among the 
leaders.”64 DuBois saw no contradiction in his plan for education, which provided “... 
the rudiments of an education for all, industrial training for the many and a college course 
for the talented few.”65 He was also in favor of industrial education, but insisted that its 
success as a program would only increase the demand for people with college training. 
At this junction, DuBois was in sync with another powerful intellectual figure that later 
became his chief ideological opponent - Booker T. Washington. 
Booker T. Washington 
To fully understand DuBois’ concept of higher education at the turn of the 
century, it is necessary to examine the beliefs of his principal ideological opponent. 
Booker T. Washington is generally seen as the person chiefly responsible for the 
popularity of industrial and agricultural education at black higher educational institutions. 
While he was, indeed, the major spokesman for the industrial education for blacks, 
August Meier observes that a careful examination of the evidence reveals that 
Washington simply brought to a climax a trend well underway before the 1890s. 
The Negro Convention Movement expressed interest in the importance of 




proposal for a Negro Manual Labor College.66 Black people were largely motivated 
toward industrial education by the economic realities associated with antagonistic white 
labor, their exclusion from apprenticeships and the growing competition of immigrants 
for the menial jobs that had formerly been reserved for them. The ongoing intensity of 
racial antagonism in combination with the increasingly proscriptive legislation of the 
1850s resulted in blacks placing more emphasis upon self-help and racial solidarity, 
moral uplift, and economic development.67 The National Negro Conventions of 1853 and 
1855 were preoccupied with the industrial education idea.68 In essence, it was Frederick 
Douglass and the Rochester Convention of 1853 that projected the original argument that 
would eventually make Booker T. Washington famous. Meier’s states: 
Economic progress, based on mutual self-help and racial cooperation, was a 
practical program for racial elevation and the achievement of citizenship rights, 
for when Negroes became valuable to society they would be respected; and 
therefore for the present they needed trade schools more than liberal arts 
colleges.69 
Industrial education and manual training, moreover, were very popular in 
America during the second quarter of the nineteenth century. The sentiment for this kind 
of education .. found congenial soil in the Yankee traditions of morality, thrift and 
industry, economic independence and material success.”70 Industrial education was 
thought of as a pedagogical technique for acquiring simple manual skills and dealing with 
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concrete objects as aids in teaching. Some emphasized the mental discipline that came 
from manual training and learning trades while others advocated these programs so that 
youths would be able to acquire an economically useful trade or mechanical skill and 
earn a living while learning. Others expected that industrial education would produce the 
skilled factory workers and scientific farmers needed in modem society. Thus industrial 
education for Negroes was part of a general trend, rather than an isolated enterprise. 
Thus, “of course there were differences between the national movement to adapt 
education to a technology-based society and the narrower effort to train an emancipated 
people in the skills necessary to raise themselves by their bootstraps.”71 
Although industrial education at most schools for black people consisted mainly 
of student work programs until the 1880s, these programs planted the seeds of systematic 
vocational instruction. The success of ambitious programs initiated in the 1870s by the 
American Missionary Association at Tougaloo College in Mississippi, Talladega College, 
in Alabama, Atlanta University in Georgia, and especially Hampton Institute in Virginia 
led the trustees of the Slater Fund to concentrate their grants on industrial education, and 
“... perhaps more than anything else this caused several schools to initiate vocational 
programs in the 1880s.”72 These courses were usually offered in the secondary or 
grammar grades, and occasionally in college Bachelor of Science programs. Those 
Bachelor of Arts students who took manual training courses usually did so as part of 




It was primarily at Hampton and Tuskegee that industrial education was promoted 
as a special kind of training for blacks. Samuel C. Armstrong crafted the concept of the 
Hampton idea. Armstrong advised black people to put aside their concern with “social 
equality” and give full attention to “overcoming the shiftlessness of slavery through the 
discipline of work while acquiring the vocational skills to function effectively in the 
Southern economy.”74 He was also the first to see that it was possible to use industrial 
education “... as a strategic ground of compromise between the white South, the white 
North, and the Negro.”75 
As Washington’s teacher at Hampton, it is clear Armstrong had a major impact 
upon Washington’s educational development and professional career. In his biography of 
Washington, Historian Louis Harlan observes that Armstrong set the adolescent 
Washington upon an adult course and style of life. Harlan states: 
Not only in a Freudian, but also in a literal sense, General Armstrong became the 
illegitimate mulatto boy’s father, ‘the most significant other,’ his paternal 
protector, fosterer and guide, not only during his school days but for the rest of his 
life. And when Washington later became Hampton’s most distinguished 
graduate, the bond strengthened between the younger man and his teacher. 
Washington came to model his career, his school, his social outlook and the very 
cut of his clothes after Armstrong’s example.76 
Without the publication of Up from Slavery by Washington in 1901, the 
circumstance and history of DuBois’ relations with Washington might well have been 
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different. The major tenet of DuBois’ thoughts on higher education (the idea that 
people should be educated for life rather than for a particular occupation in life), rises to 
the fore and becomes fully articulated as a direct result of his decision to challenge the 
educational leadership of Washington. In this period, DuBois and Washington were in 
basic agreement on the importance of economics in the development of black people, but 
DuBois was against Washington’s accommodating approach to that development. 
DuBois considered Washington’s leadership of black people illegitimate because 
he had been supported, selected, and confirmed by the white elite and not the black 
community. He did not agree with the compromise of social and political opportunities 
that Washington had offered as a means of gaining cooperation from the white South in 
the education of black folks. In 1895, Washington delivered his famous “Atlanta 
Compromise” speech where he asked blacks to: 
Caste down your buckets in agriculture, mechanics, in commerce, in domestic 
service, and in the professions. And in this connection it is well to bear in mind 
that whatever other sins the South may be called to bear, when it comes to 
business, pure and simple, it is in the South that the Negro is given a man’s 
chance in the commercial world, and in nothing is this Exposition more eloquent 
than in emphasizing this chance.78 
DuBois initially thought that Washington’s speech “... might be the basis of a 
real settlement between the whites and blacks in the South, if the South opened to the 
Negroes the doors of economic opportunity and the Negroes cooperated with the white 
South in political sympathy.”79 DuBois thought that if Southern whites made sincere 
efforts to help black folks to become educated and gainfully employed, then uniform 
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regulations for political participation based on education and property ownership might 
be impartially applied to both blacks and whites. He saw this possibility frustrated, 
however, by the South’s disfranchisement of black voters and the passage of a series of 
“Jim Crow” laws, which made black citizens inferior and subordinate.80 
Washington continued to advocate his Atlanta Compromise plan in spite of its 
obvious shortcomings. It is now known that while he publicly advocated the political and 
social subordination of black folks, Washington also secretly gave financial backing and 
moral support to the legal battle against their disenfranchisement.81 In all probability, 
public repudiation of his original stance would have destroyed the power and influence 
that Washington held. There is also little doubt that his work at Tuskegee would have 
lost its social sanction in the South, as well as its philanthropic support. 
Souls of Black Folks: 1903 
The first major stage of DuBois’ public statements on higher education is evident 
in his book entitled The Souls of Black Folk published in 1903. Five of its fourteen 
chapters exclusively dealt with education, four of which were devoted to higher 
education. Much of the content regarding education centered on DuBois’ disgust for 
Booker T. Washington’s education model. DuBois described the ideological controversy 
between himself and Washington in one of his early autobiographical statements, noting: 
I believed in the higher education of a Talented Tenth who through their 
knowledge of modem culture could guide the American Negro into a higher 
education...without this the Negro would have to accept white leadership, 
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(which) could not always be trusted to guide this group into self-realization and to 
its highest cultural possibilities. Mr. Washington, on the other hand, believed that 
the Negro as an efficient worker could gain wealth and that eventually through his 
ownership of capital he would be able to achieve a recognized place in American 
culture and could then educate his children as he might wish and develop his 
possibilities.82 
The four chapters in this book that discuss his position on higher education are: 
“Of Mr. Booker T. Washington and Others,” “On the Wings of Atlanta,” “Of the 
Training of Black Men,” and “Of the Coming of John.” In the chapter entitled “Of Mr. 
Booker T. Washington and Others,” DuBois does not argue the merits of liberal 
education versus industrial education. Rather, the chapter is a carefully crafted appraisal 
of Washington’s broader educational plan. DuBois took issue with Washington’s 
program because it placed making money and gaining access to property before the 
attainment of ideals and an understanding of the higher aims of life. In essence, it 
practically accepted “... the alleged inferiority of the Negro.”83 The essay carefully 
distinguished between the leadership of other blacks who had been chosen by the race 
and that of Washington, who DuBois identified as “... essentially the leader not of one 
race but of two: a compromiser between the South, the North, and the Negro.” DuBois 
concludes his thoughts by stating: 
The question then comes: Is it possible, and probable, that nine millions of men 
can make effective progress in economic lives if they are deprived of political 
rights, made a servile caste and allowed only the most meager chance for 
developing their exceptional men? If history and reason give any distinct answer 
to these questions, it is all emphatic NO.85 
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In “On the Wings of Atlanta,” DuBois continued his argument against the central 
thesis of Washington’s philosophy. In this essay, DuBois compared the situation 
confronting black people with the ancient story of Atalanta. The story describes 
Atalanta’s inability to ignore the temptation of the three golden apples that were 
purposely set in her path by Hippomenes as she raced against his desire to possess her. 
As the greed of gold had led Atalanta “to defile the Temple of Love,” so were modem 
white and black men being tempted “to sink from the high and generous ideals of youth 
to the gamblers’ code of the Bourse”—the promise of material profits from the capitalist 
economic system.86 However, DuBois points out that a ray of hope existed in institutions 
that had begun to lay before the freedmen’s sons “.. .the old time-glorified methods of 
delving for truth, and searching out the hidden beauties of life, and learning the good of 
living,” which was Atlanta University. Therefore, it was the function of the university 
to prepare its students to work, to provide teachers for common schools and to be a social 
center. Above all, moreover, the university was to be .. the organ of that fine 
adjustment between real life and the growing knowledge of life, and adjustment which 
forms the secret of civilization.”88 
In the essay, “Of the Training of Black Men,” DuBois provides definitive 
commentary on the role of higher education and black colleges at the time. DuBois 
continued to wage the argument against exclusive industrial education because he 





argued that industrial education and the provision of employment in Southern industries 
would not effectively address the problem of educating black folks because .. the 
foundations of knowledge in this race, as in others, must be sunk deep in the college and 
university if we would build a solid, permanent structure.”89 It was logical, he concluded, 
that the black college address itself to the needs that .. meet and solve largely for 
himself the wide range of life’s problems.”90 In sum: 
The function of the Negro College, then, is clear: it must maintain the standards of 
popular education, it must seek the social regeneration of the Negro, and it must 
help in the solution of problems of race contact and cooperation. And finally, 
beyond all this, it must develop men.91 
“Of the Coming of John” presents the dilemma of the educated Negro in the racist 
South. DuBois’ story is primarily constructed around the experiences of a young black 
man who left his community to become educated, but it also tells of his counterpart, a 
young white man also named John, his former playmate, who had gone up North for the 
same purpose. Black John is alienated from his own people and the white community 
because of a liberal education that puts him in a place of difficulty. Likewise, white 
John’s education experience had not prepared him for a life in a small town and this had 
set him at odds with people in his own black world and the wider white community. In 
the final tragic series of events, black John happens upon his former playmate in the act 
of trying to seduce his sister and kills white John in fit of rage. The story ends with black 
John sitting in apparent confusion and bewilderment, overwhelmed by what has 





In this essay, DuBois addressed two issues that were of central importance 
involving higher education and black folks. On the one hand, the story appeared to 
validate Washington’s thesis—that black people could not progress in the South unless 
they did so as a subordinate, and on terms dictated by the white South. On the other 
hand, he presented the broader dilemma of the South’s inability to recognize its need to 
prepare for the coming of a new social order. The story is symbolic of a fundamental 
contradiction. The South needed and wanted the economic benefits that industrialization 
would bring, but it did not desire the fundamental social changes that a modem industrial 
social system would require. DuBois’ deeper message in this essay is prophetic; as long 
as the South continued its stubbornness, black folks would be denied opportunities to 
prepare for entrance into white culture as the social equals of white people, and the 
South, tragically, would be unable to enter the world of modem culture. 
A major thrust of DuBois’ education prescription was built around his notion of a 
liberally-educated black leadership group that would guide the black elite into white 
culture. He sought higher education for these talented and gifted members of the race 
whom he defined in an essay, “Talented Tenth” in the same year The Souls of Black Folk 
was published. More specifically, DuBois states: “The Talented Tenth of the Negro race 
must be made leaders of thought and missionaries of culture among their people. No 
others can do this work and Negro colleges must train men for it. The Negro race, like all 
other races, is going to be saved by its exceptional men.”92 DuBois saw higher education 
as the foundation of any effective system for black advancement. It was essential in 
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order .. to train talented Negro youth, to disseminate civilization among the untaught 
masses and to educate teachers.”93 DuBois ultimately felt that if black people were going 
to emerge from oppression, there had to be a Talented Tenth and they could only be 
educated at black institutions of higher education. 
The Niagara Movement: 1905-1909 
After 1903, the next event of major significance in the development of DuBois’ 
thoughts on education was his assumption of the leadership role in the development of 
the Niagara Movement. The Niagara Movement was an attempt of educated black 
scholars to establish a national organization that addressed issues affecting African 
Americans and specifically the role of industrial education at black colleges and 
universities.94 After 1903, when DuBois emerged as Washington’s most important 
intellectual adversary with the publication of The Souls of Black Folk, the tone of much 
of DuBois’ work began to reflect his activism, which led to the establishment of the 
Niagara Movement in 1905. 
DuBois’ association with the Niagara Movement was his attempt to organize on a 
national basis for gaining social power. The organization came about as the result of 
DuBois’ invitation sent to fifty-nine black men of common inspiration to gather near 
Buffalo, New York.95 Twenty-nine men representing fourteen states attended the ensuing 
conference, held during the week of July 10, 1905.96 They called for the advocacy and 
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promotion of several principles, such as: freedom of speech and criticism; the abolition of 
all caste distinction based simply on race and color; and manhood suffrage.97 Until its 
virtual merger with the National Association for the Advancement of Colored People in 
1909, the Niagara Movement continued as an independent organization of blacks 
committed to the idea that they must act to free themselves of the oppressive conditions 
imposed upon their lives in America. Throughout this era, DuBois presented three 
crucial testaments about his ideas on higher education and HBCUs: “The Hampton Idea,” 
“Galileo Galilei,” and “The College Bred Community.” 
In July of 1906, DuBois delivered a speech to the Hampton Institute entitled “The 
Hampton Idea.” While the merits of both higher education and industrial education were 
considered appropriate methods by DuBois for developing the race, he was overtly 
critical of the industrial education philosophy because it dogmatically asserts “... the 
subject matter and methods of work peculiar to technical schools are the best for all 
education; that outside them there is properly not higher training.”98 He told the audience 
that his express purpose in coming had been to speak against this “educational heresy.”99 
The college curriculum, or the curriculum of the industrial school, depended more upon 
its aim than its content. The aim of the college was “the development of power, the 
training of a self whose balanced assertion will mean as much as possible for the great 
ends of civilization. The aim of technical training, on the other hand, is to enable the 
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student to master the present methods of earning a living in some particular way.”100 
Above all, DuBois argued, blacks must look forward to the day when education would 
make it possible for the race to move toward its goal and “one great ideal: the abolition 
of the color line: the treatment of all men according to their individual effort and not 
according to their race.”101 
Two years later (1908), DuBois delivered a speech entitled “Galileo Galilei” at 
his alma mater, Fisk University, to confront the growing industrial trend developing 
there. According to DuBois, a new Applied Science department was established at 
Fisk and the alumni and DuBois felt the university was "... a surrender and Lie: the 
surrender of college training to the current industrial fad, without the honest effort and 
equipment which this entailed.”103 In this commencement address, DuBois invoked the 
name of Galileo Galilei, a sixteen-century scientist/physicist who was charged with 
blasphemy by the Catholic Church because of his scholarship, and then he lied to save his 
life. In order to juxtapose Galileo and Fisk University on industrial education, DuBois 
stated: 
Many men would argue in judging Galileo: Are not the laws of Motion worth a 
lie? Is not the support of a great Negro college worth some deception or 
surrender? But the spirit of the Ages answers, No. For it may easily happen that 
a mere specious and popular promise of longer and easier life may prompt the 
Galilean spirit of 1908, as it did in 1608, to seek to establish the mechanical 
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Reflecting fifty years later, DuBois stated that this speech forced the current president to 
resign the next summer and “from 1908 until 1925, Fisk had a severe struggle for 
existence ... perhaps one cause of this was my speech”.105 
In 1910, DuBois continued to stress the importance of higher education in his 
essay entitled, “The College-Bred Community”.106 This essay was originally a fund¬ 
raising speech to a white audience in Brookline, Massachusetts. He described the 
educational needs of blacks, trying to impress his audience with “... not simply the use, 
but the indispensable need of the college-bred man in the South.”107 Since racially 
integrated education was an ideal, but largely unrealizable approach to educating blacks 
in the South, DuBois presented a plan for educating blacks through, what he called, the 
“college-bred community.” It was a program for providing education and broad 
preparation for entering white culture through the conscious, positive utilization of the 
segregated reality of black life in American communities. He states: 
What the Negro needs, therefore, of the world and civilization, he must largely 
teach himself; what he learns of social organization and efficiency, he must learn 
from his own people; his conceptions of social uplift and philanthropy must come 
from within his own ranks, and he must above all make and set and follow his 
own ideals of life and character.108 
Ultimately, DuBois was arguing that college and higher education must be used to 
develop a college-bred community whose task it would be to prepare blacks for adequate 
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functioning in modem civilization. The presence of a few college-trained people would 
enable a community .. to take hold of its individuals and give them such a social 
heritage, such present social teachings and such compelling social customs as will force 
them along the lines of progress.”109 
By 1910, the basic ideas of DuBois’ philosophy of education had been projected 
and he was in search of a workable strategy for implementing his ideas. As early as 
1901, his writings had begun to reveal the shift toward radicalism as the growing 
popularity of industrial education and Booker T. Washington’s leadership of blacks 
began to impact upon the availability of higher education for black people. Beginning in 
1903 with The Souls of Black Folk, DuBois added economic and political arguments to 
what had primarily been appeals to the moral sensibilities of white Americans. After 
1905, DuBois’ tone grew more strident, giving evidence of his unflinching resolve to see 
the battle for higher education through to its finish. As he put forth an increasing radical 
stance in his writings, DuBois’ position at Atlanta University grew less secure. In 1910, 
after he was practically forced to resign, DuBois accepted the NAACP’s offer to join its 
new organization as Director of Publications and Research.110 
NAACP Years: 1910-1933 
Between 1910 and 1934, DuBois’ activities centered on his work at the NAACP 
as Editor and Publisher of the Crisis magazine, which he founded in 1910. In those 
years, DuBois’ role as leader of the opposition to Booker T. Washington was expanded to 
include that of propagandist and advisor to black people on a wide range of political, 
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social and educational issues. DuBois used the pages of the Crisis to expose the incivility 
towards blacks by providing detailed reports of lynching and other forms of hostile 
treatment of blacks. Also during the 1920s, the efforts of DuBois and other black 
publishers to present the works of unknown black writers and artists initiated the upsurge 
in black literature and the visual arts known as the Harlem Renaissance.11 111 In addition, 
DuBois responded to the expansion of European imperialism by way of his sponsorship 
of the Pan African Congresses in 1919,1921, and 1923.112 Eight essays, addresses, and 
articles regarding higher education and HBCUs are examined within this era: 
“Education” (1915); “Hampton” (1917); “Negro Education” (1918); “Self Help” (1918); 
“Diutumi Silenti” (1924); “Negroes in College” (1926); “Gifts and Education” (1927); 
and “Education and Work” (1930). 
DuBois’ advocacy for higher education was featured prominently in the Crisis. In 
1913, he began the annual education issue which offered tangible proof of the growing 
number of educated blacks by publishing the names and photographs of a representative 
number of each year’s black college graduates. In the period between 1910 and 1929, 
few of his writings on education were essay-length pieces, but the Crisis kept pace with 
important trends and issues in the education of black folks. The important role that 
DuBois assumed as watchdog over the development of black colleges is seen in the Crisis 
writings, as is the stance he assumed against the institutionalization of inferior education 
opportunities for black folks. 
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In the earliest issues of the Crisis, DuBois focused on the idea that education must 
include intellectual training and preparation for work. This was evident in the July 
1915 Crisis article entitled “Education.”113 In this essay, DuBois described industrial 
education as a “quiet insidious attempt” to under-educate black folks so that they would 
never become “... capable of realizing their power or resisting the position of inferiority 
into which the bulk of the nation is determined to thrust them (which) was never stronger 
than today.”114 This was the design, in particular, of the rich and intelligent people who 
pretended to be the friends of black folks. Revealing this awareness of economic, as well 
as racial, issues in this matter, DuBois pointed to the fact that the “... attack on real 
education for Negroes is, in reality, at one with their attack on education for workingmen 
in general.”115 Training in well-paying trades and respectable vocations was not 
available to black folks because the trend was to train them as servants and menials. Not 
only did this practice deny black folks good opportunities for work, it also reduced “the 
argument for industrial training to rank absurdity.”116 
The November 1917 edition of Crisis made public a piece of correspondence in 
which DuBois had been openly critical of the Hampton Institute. The article, 
“Hampton” continues his argument against the practice of providing black folks with 
inadequate educational opportunities. He accused Hampton of deliberately making “... 
it impossible for her most promising and brilliant students to receive college training or 
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higher technical and professional training, save at great disadvantage and a well-nigh 
fatal loss of time.”118 He also argued that Hampton was always criticizing and belittling 
the ideals of more academically-oriented black colleges. Furthermore, DuBois suggests 
that more black people should have control over this institution. DuBois believed that 
black folks should govern the Hampton board of trustees and “... that there should be a 
larger recognition of Negro achievement” and “closer touch between the school and the 
body of educated Negro opinion.”119 Ultimately, he argued that Hampton should 
consider what educated black people wanted rather than what Hampton wanted them to 
want. He reasoned that: 
We do not feel, at present, that Hampton is our school—on the contrary, we feel 
that she belongs to the white South and to the reactionary North, and we fear that 
she is a center of that underground and silent intrigue which is determined to 
perpetuate the American Negro as a docile peasant and peon, without political 
rights or social standing, working for little wage and heaping up dividends to be 
doled out in future charity to his children.120 
Another very significant essay in DuBois’ continuous fight against the provision 
of inadequate educational opportunities for black folk was his review of “Negro 
Education” in February 1918a two-volume study of private and publicly supported 
common schools and higher education for black folks that was prepared in cooperation 
with the Phelps-Stokes Fund under the direction of Thomas Jesse Jones for the United 





121Lewis, Biography of Race, 547. 
58 
First, that the present tendency toward academic and higher education among 
Negroes should be restricted and replaced by a larger insistence on manual 
training, industrial education, and agricultural training; secondly, the private 
schools in the South must ‘cooperate’ with the Southern whites; and, third, that 
there should be more thoroughgoing unity of purpose among education boards 
and foundations working among Negroes.122 
In conclusion, DuBois argued against the idea of uniting the philanthropic agencies, 
which support Southern education with one policy. He believed that this was a 
dangerous proposal because its most influential agency, the General Education Board, 
had long ago capitulated to the white South. In the case of a unified policy toward the 
education of blacks, DuBois was most concerned about whose influence would dominate 
that policy.123 In his view, “diversity and even a certain chaos would be better than unity 
under a wrong idea.”124 This critique reveals DuBois’ consistent distrust in industrial 
education and highlights his suspicion of white philanthropy in black education. 
In the same year, DuBois wrote a short essay entitled “Self-Help.” In this essay, 
DuBois calls on black folks to provide for the college education of their own children as 
the only sure way to guarantee the existence of black universities and schools of higher 
training. He states, “Negroes must bequeath to their children the importance of higher 
education and the importance of attending Negro universities for this ensures the 
sustainability of our schools.”125 
In the early 1920s, DuBois’ writing on education continued to emphasize the 
importance of improving the education of blacks, and increasingly focused upon the 
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relationship between education and the attainment of a truly democratic society in the 
United States. He championed efforts for black folks to gain greater control of their 
colleges and universities and supported student protests ensuing at these institutions. 
Raymond Wolters’ book, The New Negro on Campus: Black College Rebellions 
of the 1920s, describes the mood of the era as follows: 
The rising tide of Negro protest was manifested in many ways: in the warfare of 
the Red Summer, 1919, in Marcus Garvey’s black nationalist movement; in the 
resurgence of black pride celebrated by the authors of the Harlem literary 
renaissance; in the development of Negro-controlled business and institutions; in 
the growth of the NAACP, substantial black migration from the rural South to the 
Urban North; in so many ways that whites came to recognize that new Negroes 
who had rejected compromise and accommodation were now ascendant in the 
black community and determined to enjoy all the rights and privileges of 
American citizens.126 
DuBois’ activities during this era on behalf of black education were evident in his support 
and provocation of rebellions at black institutions. He assumed a significant leadership 
role in the struggle of his Fisk students and alumni against the administration of Fisk 
President Fayette McKenzie.127 The rebellion at Fisk was the first in a series of student 
protest actions at black colleges in the 1920s to which DuBois gave support and impetus 
through his writings and speeches. As Wolters observed, “the spirit of W.E.B. DuBois 
hovered over the black college rebellions of the 1920s,” which he “publicized and 
celebrated” throughout the land.128 
Wolters continues by arguing that college students were convinced that the higher 
education of black leaders was essential for the progress of the race and they were 
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determined to gain control of their colleges. DuBois’ writings in the Crisis and other 
publications provide evidence of his involvement or influence in the protests that took 
place at Fisk, Howard, Lincoln, and Hampton. Ten years after the death of Booker T. 
Washington, DuBois’ role in the rebellions represented a high point in his assault on the 
Tuskegee Compromise. The rebellions also went hand-in-hand with the Post World War 
I New Negro Movement that “... burst upon the scene with its insistence that blacks 
should enjoy all the rights of citizenship,” and in particular “that Negroes themselves 
• • 1 ?Q 
must have a voice in the management of the major institutions that shaped their lives.” 
In 1924, DuBois returned to his alma mater again to offer words at his daughter’s 
commencement at the request of the student body. In his speech, entitled “Diutumi 
Silenti” (a Latin word that translates to lasting stillness), DuBois raised a number of 
critical issues involving the direction Fisk University was heading.130 He noted: 
I come to defend two theses and the first is this: of all the essentials that make an 
institution of learning, money is the least. (Three great things are necessary for the 
spiritual equipment of an institution of learning: freedom of spirit, self- 
knowledge, and recognition of the truth.) The second is this: the alumni of Fisk 
University are, or right ought to be, the ultimate source of authority in the policy 
and government of this institution.131 
Reflection back on this speech some years later, DuBois described why he was so heavily 
critical of his alma mater: 
The student discipline at Fisk had retrograded so as to resemble in some respects a 
reform school. The administration of the school seemed based on organized 
gossip. The desperate attempt to get funds had led to a surrender to Southern 
sentiment compared to which the overtures of Dr. Merrill were but faint and 
unimportant. The spirit of the school seemed wrong and from time to time 
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teachers, students, and graduates appealed to me ... I came to Fisk University 
determined to do an unpleasant duty and do it thoroughly. I determined to voice 
the widespread criticism of alumni, students, and friends of Fisk University at the 
way in which the president, trustees, and faculty were conducting the school and I 
was going to do it at Fisk, face to face with its officials.132 
This critique of his alma mater reveals his two positions he had reached: 1) black colleges 
should foster ideas of freedom of spirit, self-knowledge, and truth; and 2) the alumni 
should be the ultimate authority in governing Fisk University (and other black colleges 
and universities). 
Between 1924 and 1930, DuBois’ writing on higher education and black colleges 
underscored his continued interest and commitment to the improvement of higher 
education for black folks in America. DuBois’ article, “Negroes in College,” published 
in the March 3, 1926 issue of The Nation epitomized this interest by highlighting the 
problems that blacks were experiencing at Howard, Lincoln, Fisk, Hampton and other 
black colleges as one part of a long-standing educational problem in America. The 
difficulties had come about because black demands for greater control of the educational 
institutions that shaped their lives were in direct conflict with the ideas of whites who 
sought to maintain them in a subordinate cast relationship in America through the control 
of their colleges. He noted that those black folks that held positions of responsibility in 
black education were limited in their activities and growth either by white philanthropy, 
1 33 
the white church, or white state officials. 
In the final analysis, DuBois placed the responsibility for this situation at the feet 
of the whites that controlled the country. He believed that the outcomes of the problems 
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experienced by blacks in black and white colleges would be determined by what the 
white society wanted education to do for blacks. Did the nation want black folks .. 
educated to their ability and with the aim of making them independent, self-directing, 
modem men,” or were they “determined still to educate them as a subordinate caste?”134 
In his short, but critical article written, in 1927, on philanthropy and black 
colleges, entitled “Gifts and Education,” DuBois discussed the blessing and curse of 
receiving money from white philanthropists. DuBois states: 
It is a shame that our dependence on the rich for donations to absolutely necessary 
causes makes intelligent, free and self-respecting manhood and frank, open and 
honest criticism increasingly difficult among us.1 5 
He concludes his remarks by stating: 
Whether the fear be true or not—whether these organizations or persons would be 
influenced or not by honest criticism, the fear of the thing is sapping the manhood 
of the race. It is breeding cowards and sycophants. It is lifting fools and flatterers 
to place and power and crucifying honest men. We thank the givers for priceless 
gifts but we eternally damn the system that makes education depend upon 
charity.136 
Clearly, DuBois reveals the dichotomy of receiving funds from white philanthropic 
groups who have distinct interest in the scope of black education. 
The last major critique on higher education and black folks in this period of 
DuBois’ life was a speech delivered, in 1930, at Howard University entitled “Education 
and Work.” In this speech, DuBois continues to articulate his position on industrial 




I37W.E.B. DuBois, “Education and Work” in The Education of Black People: Ten Critiques 1906- 
1960, ed., Herbert Aptheker, (Amherst: University of Massachusetts Press, 1973), 65. 
63 
Our college man today is, on the average, untouched by real culture. He 
deliberately surrenders to selfish and even silly ideals, swarming into 
semiprofessional athletics and Greek letter societies, and affecting to despise 
scholarship and the hard grind of study and research.. .we are graduating young 
men and women with an intense and overwhelming appetite for wealth and no 
reasonable way of gratifying it, no philosophy for counteracting it.138 
These comments were made because DuBois felt that industrial education had failed the 
needs of blacks. He concludes that: 
If the college has failed it is because with the right general method it has lacked 
definite objects appropriate to the age and race, the industrial school has failed 
because with a definite object it lacked appropriate method to gain it. In other 
words, the lack of success of the industrial education of Negroes has come not 
because of the absence of desperate and devoted effort, but because of changes in 
the world which the industrial school did not foresee, and which, even if it had 
foreseen, it could not have prevented, and to which it had not the ability to adapt 
itself.139 
In hindsight, DuBois felt that his remarks “lacked something ... it was strong in 
exposition and criticism, but weak and vague in remedy.”140 In the next twelve years his 
writings reflected his commitment for prescriptions to the criticism he offered for almost 
forty years. 
Atlanta University: The Return 1933-1946 
From 1933, after resigning from the NAACP as a result of a controversy 
concerning his ideas on self-segregation, until 1944, DuBois accepted the invitation of his 





the Sociology Department.141 Describing his departure from the N.A.C.C.P., DuBois 
stated that .. I saw that I was out of touch with my organization and that the question 
of leaving it was only a matter of time, especially as the Crisis was no longer self- 
supporting.”142 During the next ten years he developed Phylon, a quarterly journal on 
race, re-established the Atlanta University Studies and initiated the planning and 
organization of a scheme to unite Negro Land Grant Colleges in a cooperative program of 
social studies.143 This ambition was severed, in 1944, when Dubois was forced to retire 
from the university. 
Within this era, DuBois began to offer concrete prescriptions and direction to 
black institutions of higher education. This was apparent when, in 1933, DuBois 
addressed his alma mater at Fisk University for the third time in twenty-five years in a 
speech entitled “The Field and Function of the Negro College.”144 In this address, 
DuBois contrasted the notion of education in industrial society that prepared students for 
particular stations in a hierarchy of social class with the view that education must fully 
prepare all people in a society for productive functioning in it, in accordance with their 
innate talents and interests, and that education must be fully integrated with culture and 
history of the people being educated. In essence, this address was the most definitive of 
his works as it relates to black institutions of higher education. His intentions were: 
... to guide in general the Negro college. I sensed a natural difficulty. When the 
Southern Negro College (Fisk University) changed from a missionary school to a 
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secular college, there was a tendency continually to say: this college is not a 
Negro college; it is a college; we are not teaching Negro science nor Negro art; 
we are teaching Art and Science. To this I wanted to oppose a word of warning. I 
wanted to say in all kindness and cooperation: you are and should and must 
remain a Negro college; but that involves no low ideals.145 
In this speech, DuBois recommended seven fundamental tenets that all black institutions 
of higher education ought to employ. They can be summarized as followed: 
1. The American Negro problem must be the center of the Negro University. 
2. Black higher education institutions must be founded on knowledge of the 
history of their people in Africa and in the United States and their present 
condition. 
3. Must be a center of applied knowledge and guide of action. 
4. Employ teachers who comprehend this program and carry out this mission. 
5. Students must be chosen for their ability to learn. 
6. Racism and segregation is a reality and to ignore this is a disadvantage. 
7. Finally, black higher institutions should have a Pan-African under/overtone in 
the university.14 
Ultimately, DuBois argued that the black college must be rooted in the experiences of 
black people and address itself to the solution of their problems in America before it 
might address the question of introducing blacks to universal culture. This kind of 
knowledge would provide black folks with a sound basis for training to earn a living and 
live a life. 
In the same year, DuBois published a similar article entitled “The Negro College” 
conveying the same argument.147 Almost identical in content, this article succinctly 
describes his position on how black colleges should function and operate. The only 
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contrast in this essay, as compared to the previous address, are the conclusions reached, 
wherein DuBois states: 
Our problem is how far and in what way can we consciously and scientifically 
guide our future so as to ensure our physical survival, our spiritual freedom and 
our social growth. Either we do this or we die. There is no alternative. If 
America proposed the murder of this group, its moral descent into imbecility and 
crime and its utter loss of manhood, self-assertion, and courage, the sooner we 
realize this the better ... if the college can pour into the coming age an American 
Negro who knows himself and his plight and how to protect himself and fight race 
prejudice, then the world of our dream will come and not otherwise.148 
After these two previously mentioned essays, DuBois’ thoughts on education 
began to evolve to include a Marxist critique in education. Reflecting back on his speech 
he later notes that: 
There was no aftermath of this speech save perhaps a general satisfaction. But to 
me it was the beginning of a new line of thought. The argument of the Howard 
speech did not seem to me to be altogether final. Something was missing and 
from that day I began to read and study Karl Marx. I began to understand my 
recent visit to Russia. I became interested in the New Deal and I wanted to 
supplement the liberalism of Charles Sumner with the new economic contribution 
of the twentieth century.149 
In 1935, DuBois published a significant detailed statement of his views on 
educating blacks in racially mixed schools in his essay, “Does the Negro Need Separate 
Schools.”150 DuBois argued that the negative attitude of the larger white society toward 
black folks in America would always be an obstacle for the educational process of black 
folks. Therefore, he advised blacks that the vast majority of their separate schools were 
needed, and that as the black population increased they would need more such schools to 
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ensure the proper training of black education. DuBois believed that education in America 
was shaped and directed along ethnic and social class lines, reflecting the racism and 
social class basis of American society. DuBois recognized the contradiction that existed 
between the democratic ideals of American society and these kinds of educational 
arrangements. As long as this situation prevailed, it would not be possible to provide the 
“sort of public education which will create the intelligent basis of a real democracy.”151 
Racism against black folks was such that black students could not receive 
sympathetic education in white schools, and this left them with no choice. DuBois 
argued that the delivery of proper education to any people required the existence of a 
“sympathetic touch” between students and teachers, an atmosphere of absolute social 
equality and adequate faculties and equipment for the conduct of any educational 
program.152 Since black folks could not depend upon the larger society to provide this 
kind of experience for their children, they could not be assured that their children would 
receive it unless they provided education for their children in separate schools. 
Three years later, DuBois went back to his alma mater on the fiftieth anniversary 
of his graduation to deliver a speech entitled “The Revelation of Saint Orgne the 
Damned.”153 This speech was given at a time in DuBois’ career when he . . had begun 
a slow but steady turn away from a primary interest in Afro-American affairs to a 
deepening concern with the fate of international socialism and the rise of the colonial 
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peoples.”154 This essay is both autobiographical and prophetic, as DuBois used the story 
of Saint Orgne’s wanderings throughout the world for “seven groups of seven years” to 
project his critical assessment of black life and culture and offer a plan for its 
remediation. 
In the guise of “Orgne,” DuBois set himself upon a symbolic journey to the 
“Seven Heights of Hell” so that he might view “the Seven Starts of Heaven.” The seven 
prophecies that are revealed to “Saint Orgne” project Dubois’ succinct assessment of the 
major problems that black folks faced in America in 1938. His report is divided into 
seven areas represented by the “Seven Heights of Hell,” which are: “Birth and Family; 
The University and Wisdom; The Great Snow-Capped Peak of Work; The Naked Craig 
of Right and Wrong; The Rolling Hills of the Freedom of Art and Beauty; and the plateau 
that is the Democracy of Race.”155 Dubois predicted that blacks’ ability to solve their 
problems in America would hinge upon the kind of preparation they received for life and 
for earning a living in a democratic society. 
In his second prophecy, “University and Wisdom,” DuBois argues that 
widespread ignorance of human history was the world’s greatest problem, and this was 
especially so for black folks. Very few people knew about the thoughts and activities of 
past human cultures and the majority of people were especially ignorant of modem 
science. Economic planning guided by character building and the intelligent 
development of art were all based upon this knowledge that could only be learned in the 
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college or university. It was for this reason that higher education had been provided to 
black folks. But the work being done by black colleges and universities was “so 
infinitely less than that which with any real effort it might accomplish, that one has a 
right to shudder at the misuse of the word university.”156 
DuBois believed higher education was important because it prepared blacks to 
confront the basic problems of their existence in America. The wisdom to be gained 
from liberal arts education laid the intellectual foundation for good economic planning, 
guided character building and the intelligent development of art. But he cautions that 
much work remained to be done to develop the black college to the point where it could 
effectively provide this kind of preparation to black folks. 
“The Future of the Negro State University” was a speech DuBois gave, in 1941, 
at Lincoln University in Jefferson City, Missouri.157 DuBois discussed the problems of 
funding and function for public institutions through the lens of Lincoln University. 
DuBois argued that Lincoln (and all public higher black institutions) “will need freedom 
and funds,” and “it can and should be smaller and more compact; it can be certain of its 
object and more definite and thorough in its methods ... you can show a minority cannot 
simply repeat the accomplishments of a majority; but can show the majority the way of 
life.”158 
During his last year (1944) at Atlanta University, DuBois initiated plans for a 
massive research collaboration amongst twenty black land grant institutions to 
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scientifically study the life of black folks. Although this attempt was only a proposal, 
DuBois outlined a strategic plan for land grant HBCUs to employ to examine and 
prescribe the problems black folks were facing in each institution’s community. In this 
study he proposed: 
1. A continuous and intensive study of Negroes of each South State by each of 
the Negro land-grant colleges. 
2. Preparation for ability to do this scientifically by strengthening the division of 
social sciences in each institution (history, political science, psychology, 
anthropology, sociology, economics) and provision of time and funds for 
study and research. 
3. Inauguration of a general program of subjects and methods of research, with 
annual conferences, at which experts and representatives of other colleges 
should be present. Periodical integration, interpretation and publication of 
results.159 
This colossal initiative was severed by his forced retirement at Atlanta University and 
never was implemented into action. The terms of this forced retirement were spearheaded 
by the current president of Atlanta University, Rufus Clement, who DuBois had 
apparently clashed with in event of Hope’s death. DuBois saw this act as: 
. . . disastrous; not merely to me but to the American Negro. Up until this time 
the Negro himself had led in the study and interpretation of the condition of his 
race in the United States. Beginning with 1944, with accelerated speed the study 
of the Negro passed into the hands of whites and increasing Southern whites. 
There were colored sociologists and historians but they worked without 
coordinated plan, without adequate funds or under superiors who were not 
interested. Finally, many Negro writers found it profitable to write what business 
and the government demanded and not the whole truth; until in the decade 1949 to 
1959 with increasing unanimity, the thesis has been defended in a thousand books 
and papers that the Civil War was not a struggle to preserve and spread the 
slavery of black workers, but a holy crusade to maintain the superior civilization 
of white folk and take no account of American Negroes and their activities in the 
20th century.160 
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After retiring from Atlanta University in 1944, DuBois went back to work at the 
N.A. A.C.P for four more years. It was during this period he wrote his last major essay on 
higher education and black institutions of higher education. This was a 1946 
commencement address at Knoxville College entitled, “The Future and Function of the 
Private Negro College.”161 Describing specifically what he believed to be the role of 
black private colleges of his time, DuBois argues that these colleges should: 
1. Remain small in students they serve. 
2. Have a carefully selected faculty. 
3. Have a distinct adult education program. 
4. Focus on vocational guidance as opposed to vocational training. 
5. Be integrated into its surroundings (community). 
6. Operate under complete Alumni control.162 
In addition to these recommendations, DuBois offered deeper insight into his position on 
public institutions and the role they have in black education: 
In the same way and for something of the same reasons the state institutions are 
often inhibited from development of the economic and social sciences because of 
political influence and because of wealth and class working through politics. 
Negro state colleges were a generation ago hot-beds of graft for white politicians; 
only in the last ten years have they been able to begin to develop a decent 
educational program.163 
One can assume from these comments that DuBois thought that black education could be 
better managed at a private college or university as opposed to a public institution. 
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DuBois’ Remaining Life: 1946-1963 
In the years following, DuBois’ deepening commitment to socialism was evident 
in his work and writings. As the Chairman of the Peace Information Center, DuBois was 
instrumental in circulating the “Stockholm Peace Appeal,” an eighty-page petition that 
advocated the absolute prohibition of atomic weapons.164 For this activity, DuBois was 
indicted by a federal grand jury for being an unregistered “agent of a foreign 
principal.”165 After a massive campaign to raise funds for their legal defense and to 
inform the world of their dilemma, DuBois and four others in his group went to trial, but 
the judge dismissed the case for lack of evidence, an incident recounted by him in In 
Battle for Peace (1952).166 
In the last decade of his life DuBois traveled widely, including visits to Russia, 
the Peoples Republic of China, East Germany, Czechoslovakia, Poland, and Rumania. 
He also published the fictional trilogy The Black Flame: The Ordeal of Mansart (1957), 
Mansart Builds a School (1959), and World of Color (1961).167 The novels follow 
Mansart’s development from his birth, near the end of Reconstruction in rural Georgia, 
through his education at Atlanta University, and his career as an educator in the twentieth 
century.168 
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In October 1961, at the age of ninety-three, DuBois successfully applied for 
membership in the Communist Party of the United States, and then departed for Ghana, 
where, at the invitation of President Kwame Nkrumah, he made his final home and 
supervised the research for the government sponsored Encyclopedia Africana.169 In 
August 1963, Dubois died at the age of ninety-five.170 
Summary and Assessment 
After examining DuBois’ writings on higher education and HBCUs, one can see 
dramatic shifts in his works. Earlier in his life, he heavily emphasized that black higher 
education should be preparation for entry into white culture, which significantly changed 
to championing what we now call African centered education. Within the twenty-three 
works spanning a half-decade, there are at least seven dramatic shifts in his works 
DuBois’ initial view of higher education as the solution to black folks’ problems 
was essentially based upon his academic sense of their situation. On the one hand, he 
believed that education would change the attitudes of whites toward blacks by providing 
the former with the truth about the black situation in America, while on the other hand he 
thought that the solution to blacks’ problems lay in their ability to gain access to white 
civilization, and he saw education as the necessary first step in that process. 
DuBois’ essay, “The Conservation of Races,’’offered the most comprehensive 
statement of his views on education. While this essay is best known as DuBois’ rationale 
for Black Nationalism, it also stands as a virtual watershed in his thinking on education. 
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The essay projects his ideas on educated black leadership bringing the black majority into 
white culture. It briefly sketches his concept of the “twoness” of black identity and 
points to the dilemma of cultural duality for black folks in America. DuBois also 
emphasized self-help and collective action by the race as basic tools for implementing his 
program, and he projected the notion of a democratic racially plural, but harmonious 
society as providing the ideal social and cultural atmosphere for the diverse racial and 
national groups that make up American society. 
The first indication of a shift in DuBois’ thinking on higher education was evident 
in his essay “Of Booker T. Washington and Others” in the Souls of Black Folks. This 
was his first public attack on Washington’s leadership and educational program. By 
1903, DuBois witnessed a tremendous surge in white support for Washington’s program 
of industrial education, and social and political subordination of blacks, while there was 
also a sharp decline in the emphasis placed upon higher education and preparing blacks 
for leadership and non-menial occupations. In this essay and others, his tone was 
militant, which might reflect his own anger and frustration about industrial education and 
its role at HBCUs. 
His activities in the Niagara Movement offer another important shift in his 
thoughts on higher education. The move to organize blacks on a national basis for 
gaining full access to their economic, social, and political rights in American society also 
represent the point in DuBois’ thinking on education where he committed himself to the 
idea that along with the appeals to the sensibilities of white people, blacks must act 
collectively to ensure the proper education of their children. Additionally, the third shift 
can be seen from the change of his idea of separate race development to the idea of the 
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single origin and similar developmental capacity of all racial and national groups. Just as 
important is DuBois’ conceptualization of black peoples problem in America as one facet 
of the world-wide struggle of African peoples against racism. 
Soon after conceptualizing his Talented Tenth notion, it is apparent that he 
became concerned with governance of HBCUs. “The Hampton Idea,” in 1906, describes 
his disgust for Hampton’s role in embracing the industrial model as well as the 
insignificant role black folks had in making decisions about the university. This idea was 
further advanced in his 1924 address, “Diutumi Silenti,” which offers a blueprint for 
using HBCUs to implement democratic ideals. 
The idea of segregate community action to achieve educational goals was initially 
evident in his 1910 essay “The College-Bred Community.” He argued that black folks in 
the South must prepare their own people for entry into white culture since Southern 
whites would not help them to do it. 
The next shift is seen in his drift toward socialist ideas as reflected in his essay 
“Education and Work.” Here, DuBois constructs the view that blacks’ economic and 
industrial problems must be solved before their cultural needs might be effectively 
addressed. At this juncture, DuBois publicly stated his acceptance of Washington’s view 
of the primacy of economic stability in the development of black folks and explained that 
black folks’ failure to make meaningful economic progress was, in part, the result of 
problems inherent in the dichotomy between industrial and college education, This, in 
turn, was indicative of the existence of continued efforts to subordinate blacks 
economically and socially through the manipulation of the labor market by modem 
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industry and the modem state. In addition, he advocated the use of the doctrine of 
separatism as a strategy to create a black self-supporting economic system. 
Another shift in his works is evident in the “Field and Function of the Negro 
College.” In this address we witness an evolution of DuBois’ prescription for HBCUs 
wherein he identifies the importance of black culture to it and offered a plan that 
projected the study of black history and culture as a basis for later studies to prepare 
blacks for work and overall effective functioning. Likewise, he argued that HBCUs must 
address the dual cultural task confronting black folks in America. They must first be a 
reflection of blacks African culture in an American setting, and they must prepare them 
for effective functioning in the wider society. Other essays reflecting the same ethic 
were: “The Negro College”; The Revelation of Saint Orgne the Damned”; “The Future of 
the Negro State College”; and “The Future and Function of the Private Negro College.”. 
The final shift in his works on higher education and HBCUs was evident in “Does 
the Negro Need Separate Schools?” where DuBois advocated racially separate education 
as a last resort to blacks in the effort to educate black children properly. In his view, the 
delivery of proper education to any people required the existence of a “sympathetic 
touch” between students and teachers, an atmosphere of absolute social equality and 
adequate facilities and equipment for the conduct of the program. Rather than look to 
whites and integrated education, blacks must recognize the positive attributes of their 
own schools, and publicly work for their support and increased efficiency. He also 
argued that white schools were not equipped to educate black people properly. 
In conclusion, DuBois’ early upbringing and educational experiences provided 
him with standards that he initially applied to the education of black people. From this 
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basis he saw education as the process of being inculcated into white culture and he 
emphasized what he believed were the moral shortcomings of black folks with a tone 
strongly suggesting that access to white culture should be earned. However, DuBois’ 
later acquired knowledge of Africa and its historical relationship to the culture of blacks 
in America. As a result, his view of the goal of higher education for blacks shifted to 
encompass their dual cultural heritage in American society. In the early to late 1920s, 
DuBois began to argue that the knowledge of the relationship between African history 
and black culture in America was the necessary foundation for black education here. 
DuBois emphasized higher education and the university as the foundation of any 
effective education system. In the university context, knowledge was grounded upon the 
deepest knowledge, and its function was “not simply to teach bread-winning or to furnish 
teachers for the public schools, or to be the centre of polite society; it (was), above all to 
be the organ of that fine adjustment which forms the secret of civilization.”171 
He originally believed that educating white people to the truth about black people 
could solve the “Negro Problem.” He thought that the popular view of Africans as an 
intellectually inferior people might be changed through “. .. systematic investigation and 
intelligent understanding. The world was thinking wrong about race because it did not 
know. The ultimate evil was stupidity. The cure for it was knowledge based on scientific 
investigation.”172 In time, DuBois recognized the existence of economic and social 
factors in the continued propagation of the myth of black inferiority. In 1930, fifteen 
years after Booker T. Washington’s death, DuBois wrote the essay “Education and 
mDuBois, Souls of Black Folks, 268. 
l72DuBois, Dusk of Dawn, 58. 
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Work.” It connects the question of the education of black people with the economic 
issues underpinning it, issue that Washington had originally attempted to address. In this 
essay, DuBois offered an education plan that combined the liberal arts thrust of the 
college and industrial education, and emphasized training in the philosophy of business 
and the organization of the United States economic system.173 
By 1933, DuBois had expanded and further developed this plan to include the 
provision of up-to-date sociological information on black history and culture as a basis 
for the development of a black perspective for teaching students. In DuBois’ view, the 
black college was the special setting in which study of black folks and their situation in 
America might be undertaken. It was the rightful repository of the history of black 
people in Africa and America and it was a potentially rich resource for their education 
and potential liberation. 
173Education & Work, 68. 
CHAPTER FOUR 
AN ANALYSIS OF DUBOIS’ WRITINGS ON HIGHER EDUCATION AND 
HISTORICALLY BLACK COLLEGES AND UNIVERSITIES 
When examining DuBois’ writings on higher education and HBCUs, it became 
apparent that dramatic progressive shifts in his conception of higher education and the 
role of HBCUs occurred quite frequently. During much of his earlier life, DuBois 
focused on debating the purpose of black higher education at HBCUs, while the latter 
part of his life was more prescriptive of how these institutions should function. However, 
by chronologically tracing his thoughts on higher education and HBCUs, it also became 
apparent that his thoughts covered an array of issues and themes. This summary analysis 
refocuses on the particular themes or issues within each period of his life in order to 
solidify his ideas on HBCUs. 
Earlier Writing Themes: 1896-1910 
From 1896 until 1910, DuBois’ writings on higher education and HBCUs were 
limited to at least three issues: encouraging blacks to pursue a higher liberal arts 
education, arguing against an exclusive industrial approach to educating blacks, and a 
need for a “talented tenth”. 
In the “Conservation of Races,” “Philadelphia Negro,” and “The College Bred 
Negro,” DuBois began to conceptualize his thoughts on higher education and black 
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institutions by insisting that black folks should purse higher education at black 
institutions. In the “Conservation of Races,” DuBois argues for preservation of black 
institutions for the viability and sustainability of the race. In the Philadelphia Negro, 
DuBois concludes his study by insisting that black folks should pursue higher education 
in order to improve their quality of life. In his study, “College Bred Negro,” DuBois 
continues his advocacy for black folks to gain higher education but principally as a means 
to ensure access into white society. This is significant because in the earlier stages of his 
scholarship DuBois believed that blacks must immerse themselves in the scholarship of 
whites in order to be truly educated. 
The issue of debunking an exclusive industrial approach to education at black 
institutions is evident within four of his works during this time: “The College Bred 
Negro,” The Souls of Black Folks, “The Hampton Idea,” and “Galileo Galilei.” “The 
College Bred Negro” is his first written reservations about the industrial model for black 
institutions. In this study he concluded that black folks could not hope to succeed as a 
race by embracing industrial education exclusively. In his book, The Souls of Black 
Folks, DuBois critiqued Booker T. Washington’s ambitions for industrial education at 
black institutions by raising questions about its relevance for overall black progress. In 
addition, “The Hampton Idea” and “Galileo Galilei” were reactionary responses to the 
industrial education movement for black institutions. Within all four works DuBois did 
not completely oppose industrial education. However, he insisted that this type of 
education should not be the first ambition of black folks. It should either be a component 
of a synthesis that includes a liberal arts education or a second option once black folks 
have been educated through the liberal arts. 
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The issue of a Talented Tenth is obvious in two of his earlier works: “The 
Conservation of Races” and the “Talented Tenth.” In the first essay, DuBois is adamant 
about establishing an educated black leadership class that would create and sustain black 
organizations, institutions, and schools. In the latter essay, DuBois was clear about 
where this class of black people should come from and the role of black institutions in 
teaching and preparing them for their destiny. 
DuBois’ NAACP Writing Themes: 1911-1933 
In the years 1911-1932, as editor of the NAACP magazine the Crisis, DuBois 
continued to address issues of higher education and black institutions. Within this era, 
DuBois continued to champion the previous issues while also expanding his analysis to 
encompass two more broad issues: self-determination and white philanthropy. In the 
“The College Bred Community,” DuBois made a clear and precise shift in his thoughts 
on higher education and black folks. For the first time, he began to argue against black 
people becoming educated in order to be accepted into white society. In this speech, he 
promoted the ideas of self-determination and education in order to function in the world 
as opposed to the white society. This shift could be attributed to his activism in the 
Niagara Movement and leaving the academe to work at the NAACP 
Additionally the issue of self-determination is prevalent in at least three other 
articles and speeches: “Hampton,” “Diutumi Silenti,” and “Negro in College.” In all 
three writings, DuBois argued that blacks should have total autonomy over the 
governance of black institutions. This call of self-determination was necessary, in 
DuBois’ view, if black people were to have any control over the content that was being 
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taught to black students. In addition to these speeches, DuBois argued about the 
importance of supporting and sustaining black institutions in his essay “Self Help,” and 
appealed to black parents to send their children to black institutions as a means to 
maintain these institutions. 
White philanthropy was something DuBois reviled because of the overwhelming 
influence whites had at black institutions and the lack of power blacks had to operate 
their own institutions. In the essays “Gifts & Education” and “Education and Work,” and 
in “Negro Education,” DuBois raised serious questions about the intent and impact of 
white philanthropy. His first analysis of this issue is in the article “Negro Education,” 
where he critiqued Thomas Jesse Jones’ report on the status of black education and raised 
open public suspicion about white philanthropy in black education. He continued with 
this argument in “Gifts & Education” and “Education and Work,” where he mentioned 
his distrust for white philanthropy and the overall capitalist system that was equally 
harmful to black higher education. 
DuBois’ Later Writing Themes: 1933-1946 
From 1933 until 1946, DuBois continued to critique black institutions of higher 
education, yet shifted his criticisms towards recommendations for sustaining and 
maintaining black institutions. In this era, DuBois’ writings center almost exclusively on 
what he felt the role and function of black colleges ought to be. DuBois specifically 
offers recommendations for black institutions should function in each of the following 
essays: “The Negro College,” “The Field and Function of the Negro College,” “Does the 
Negro Need Separate Schools,” “The Revelation of Saint Orgne the Damned,” “The 
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Future of the Negro State College,” and “The Future and Function of the Private N.C.” 
In the first two essays, “The Negro College” and “The Field and Function of the Negro 
College,” DuBois argues that black colleges should operate from the experience, culture, 
and history of black people. This recommendation is his first explicit endorsement of an 
African centered curriculum in his educational thoughts. In his earlier works, he 
embraced the idea of blacks assimilating into white education with no regards to the 
black experience. In these two works, DuBois argues that blacks should start from their 
own experience and then understand the world around them. 
In “Does the Negro Need Separate Schools,” DuBois enhances his argument for 
black institutions of higher education to remain separate in student body makeup and 
curriculum. This conclusion was reached because DuBois came to believe that education 
in America will always evolve from racial or ethnic lines and, therefore, black folks 
should maintain their current institutions in addition to establishing more institutions that 
would assist in educating their people in the future. Likewise, his speech “The 
Revelation of Saint Orgne the Damned” describes his concern with black institutions 
providing the right environment for intellectual development and character enrichment. 
These things could only be done at black institutions, and, if it was not done there, then 
black people as a race will ultimately suffer. 
His last two speeches, “The Future of the Negro State College” and “The Future 
and Function of the Private Negro College,” both reveal his faith in the private black 
college, as opposed to the public black college, for his recommendations to unfold. In the 
first speech, DuBois argued that the potential positive role and impact black folks will 
have at public institutions will decrease in time because the state will limit the influence 
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that blacks will have on administrative appointments, the board of trustees, and 
curriculum development. In his last major speech on higher education, therefore, DuBois 
concludes that the hope and dreams of black education will rely on private black colleges 
and universities. However, he warns that these institutions should be self-sustaining, and 
controlled and operated by black folks (specifically alumni). 
DuBois’ Thoughts on Higher Education and HBCUs Conceptualized 
From this analysis one can conclude that DuBois’ political philosophy of 
education for HBCUs would include at least five themes: self-determination, industrial 
education reservations, Talented Tenth, anti-white philanthropy, and an African 
American centered curriculum. DuBois’ conception of self-determination is prevalent 
throughout much of his writings on higher education. In order for black colleges and 
universities to become relevant and effective, every aspect of the institutions ought to be 
controlled and operated by black folks. Therefore, he consistently argued for the creation 
and maintenance of black colleges and universities so that black folks could have control 
over their education process. 
DuBois was concerned with the issue of an educational systems exclusively based 
on industrial education curriculum in fear that it would dominate all black higher 
education institutions. In 1900, there were thirty-four institutions of higher education for 
blacks, of which eleven offered a four-year college degree.1 Industrial education was 
much more available to blacks than higher education, and it received more generous 
support from philanthropy. Ninety-eight schools offered industrial education to more 
'W.E.B. Du Bois, The College Bred Negro ed William Loren Katz, (New York: Amo Press 
1969), 37. 
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than fifteen thousand students in 1889.2 Only eight of the thirty-four black colleges did 
not offer courses in industrial training.3 Obviously this became the major concern of 
DuBois. 
However, DuBois did not embrace the industrial educational model for black 
institutions because he felt that higher education institutions should focus on the liberal 
arts. However, he never completely dismissed the idea of industrial education for black 
folks, but rather challenged other opponents who understood that industrial education was 
the only type of education black institutions should embrace. DuBois ultimately 
embraced the idea of a joint program, or institutions that would employ industrial 
education as a service that would improve the quality of life for black folks as opposed to 
training them to be servants in the capitalist society. 
To understand DuBois’ notion of a Talented Tenth, one can apply the theme of a 
black messiah to his works. The notion of a Black Messiah in the African American 
experience is a concept that has been defined and refined generation after generation. In 
essence, a Black Messiah is seen as a leader, or, in an extreme version, a literal savior that 
would arise from the ranks of black people and liberate the race from oppression. 
Individuals such as Marcus Garvey, Harriet Tubman, Malcolm X, and Martin Luther 
King Jr. have been associated with the notion of Black Messiah, yet, as we know very 
well, each could not save the race on his or her own. Although it is highly unlikely that 




developed a theory as to how the race could cultivate and manufacture hundreds and even 
thousands of these Black Messiahs. 
In DuBois’ 1903 essay The Talented Tenth,4 he described his vision of how black 
people could be liberated in America and argues that the Talented Tenth would be this 
vanguard. Although DuBois never overtly stated it in his writing, one can interpret his 
vision of the Talented Tenth as a cadre of Black Messiahs who would each work in a 
common fashion to save the race from racism in America. DuBois was clear and concise 
as to where he thought the bulk of this leadership would come from. However, what 
many scholars have overlooked in his essay on the Talented Tenth is the concept of an 
institutional Black Messiah training center that would serve as the training ground for 
producing these Black Messiahs. If the institutions that the Talented Tenth attended did 
not subscribe to the educational purpose of liberation as a main ideal, purpose, goal, or 
foundation, then the black graduate that emerged from their halls could not and should 
not be expected to play a critical leadership role in liberating the race. In essence, 
DuBois believed that both the black college and the Talented Tenth were inseparable 
However, it is worth mentioning, after serious criticism and personal reflection on 
his forty-five-year-old essay, DuBois began to see flaws in his own theory. His 
assumption that the Talented Tenth would automatically assume the role of Black 
Messiah and liberate the race was too idealistic. In 1948, DuBois wrote an essay entitled 
The Talented Tenth: Memorial Address, where he articulates his frustration by stating: 
I assumed that with knowledge, sacrifice would automatically follow. In my 
youth and idealism, I did not realize that selfishness is even more natural than 
sacrifice. I made the assumption of its wide availability because of the spirit of 
4W.E.B. DU Bois, “Talented Tenth,” in The Negro Problem (New York: James Pott and Company, 
1903), 65. 
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sacrifice learned in my mission school training ... it was from that experience 
that I assumed easily that educated people, in most cases were going out into life 
to see how far they could better the world.5 
This reflection on his idea of a Talented Tenth can be applied to his thoughts on black 
institutions of higher education today and the hopes and aspirations he had for them. 
Regardless of the external and internal criticism on his notion of the Talented Tenth, this 
remains a vital piece in the unraveling of DuBois’ thoughts on HBCUs. 
White philanthropy clearly was a thorn in the side of DuBois when it came to 
black institutions of higher education. On the one hand, DuBois was often a fundraiser 
for black colleges and was well known for addressing white audiences to gain funding for 
these institutions. In time, however, he began to have reservations about embracing 
funding from white foundations and prominent rich donors because of the overwhelming 
influence they had at these institutions. DuBois’ stance on white philanthropy, therefore, 
evolved from guarded criticism to open hostility and he began to argue in favor of self- 
determination as the only way for blacks to control their own educational institutions. 
In William H. Watkins’ book, The White Architects of Black Education: Ideology 
and Power in America, 1865-1954, he agrees with DuBois’ concerns by analyzing the 
role that key white philanthropists, educators, and corporate entities played in shaping 
black education. Speaking on the role of white philanthropists in establishing black 
higher education institutions, he states: 
The establishment of Black higher education was much more than teaching the 
ABCs to little children of color. It was a political proposition. Black education 
helped defined and forge the race relations that shaped the entire twentieth 
century and beyond. The white architects of black education. . .operated in a 
politically driven environment. They were political operatives as much as or 
5W.E.B. DU Bois, “The Talented Tenth Memorial Address,” in W.E.B. Du Bois A Reader, ed. 
David Levering Lewis, (New York: Henry Colt & Company, 1995), 348. 
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more than educators, philanthropist, and curricularists. Their curriculum for 
accommodationist education evolved to be as much as primer for citizenship and 
obedience as for school subjects.6 
As Watkins described, the process of establishing higher education for blacks was a 
political act in which even philanthropists had a vested interested. It is no wonder 
DuBois grew to resent white philanthropy at all levels and consistently insisted on a path 
of black self-determination. 
Finally, a cornerstone in DuBois’ philosophy of education is the argument that 
black colleges must start from the experience of black folks in America. Much later in 
his writings on higher education and black institutions, DuBois began to conceptualize 
what he called “the field and function” of black institutions. It is apparent that DuBois 
began to see the effects of assimilation on the education his Talented Tenth and their drift 
away from research and studying of issues involving black folks. This could explain his 
exodus back to Atlanta University and renewed commitment to scientifically studying 
black folks. 
In addition to DuBois’ insistence that black colleges and universities start from 
the experience of blacks, two other scholars at the time reaffirmed the need for this type 
of program at black institutions of higher education. Carter G. Woodson, in his book The 
Mis-education of the Negro, also addressed the problems with the education that blacks 
were receiving during the early 1900s.7 Woodson argued that: “The Negro has never 
been educated...he has merely been informed about other things which he has not been 
^William H. Watkins, The White Architects of Black Education: Ideology and Power in America 
1865-1954. (New York: Teachers Press College, 2001), 45. 
’Carter G Woodson, Mis-education of the Negro (New York: Africa World Press, 1990), 14. 
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permitted to do.”8 Furthermore, Woodson argued consistently throughout his book that 
educating black folks should start from the “Negro experience” and any other way of 
educating will result in weak leadership. Woodson concluded that: “. ..the educational 
system of a country is worthless unless it accomplishes this task.”9 
Author-poet Langston Hughes, in this same era as Woodson, was also critical of 
the black educational process in black higher education. In the essay, “Cowards from the 
Colleges ” Hughes states, “Many of our institutions apparently are not trying to make men 
and women of their students at all—they are doing their best to produce spineless Uncle 
Toms, uninformed, and full of mental and moral evasions.”10 Hughes made this 
observation after taking a tour of several black colleges and universities throughout the 
South in the early 1930s. These indictments by Hughes and Woodson on black 
institutions of higher education echoed DuBois’ concerns about education at black 
institutions. 
In conclusion, the previously stated themes constitute the essential components of 
DuBois’ political philosophy of education. The struggles for self-determination, for 
curriculum control, and institution governance were politically motivated acts in the 
interest of black folks. These acts debunked and challenged the industrial based 
curriculum with the intent to empower black folks through political means as opposed to 
economic means. The political agents responsible for implementing these political goals 
were the “Talented Tenth.” Likewise, HBCUs were defined as the political socializing 
8Ibid., 15. 
9Ibid. 
l0Langston Hughes, “Cowards from the Colleges,” in Good Morning Revolution (New York: 
Carol Publishing Group, 1992), 64. 
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institutions in which these agents were to be trained and educated for the betterment of 
black folks. In these institutions the curriculum was to reflect the experience, history, 
and issues of black folks so that models, programs, and systematic studies could assist in 
improving the quality of life of black folks without the assistance or influence of outside 
donors. 
Political Philosophy of Education Explored 
These previous issues comprise a set of major themes in DuBois’ thoughts on 
higher education and HBCUs. In the process of conceptualizing his works as political 
philosophy of education, C. Wright Mills’ conception of political philosophy was seen as 
a useful tool to examine the previous themes and a means to further argue that his works 
did, in fact, constitute a political philosophy of education. Mills argued that a 
comprehensive political philosophy must include the following tenets: 1) ideology (e.g., a 
social reality); 2) ethic (e.g., articulation of ideals); 3) identify agencies (e.g., vehicles 
that a prescribe course of action); and 4) theories (e.g., set of social theories validating the 
need for change).11 Each of these tenets was used to assess the previous themes and to 
argue that these themes contained elements of a comprehensive political philosophy of 
education. 
When describing the first tenet of a political philosophy Mills states: 
First of all, a political philosophy is itself a social reality: it is an ideology in 
terms of which certain institutions and practices are justified and others attacked; 
it provides the phrases in which demands are raised, criticisms made, exhortations 
delivered, proclamations formulated and, at times, policies determined.12 
U
C. Wright Mills, The Marxists (New York: Dell Publishing, 1962), 12-13. 
12Ibid., 12. 
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This notion of an ideology, or a socially constructed reality, is clearly evident in DuBois’ 
political philosophy of education as it relates to black colleges. DuBois’ consistent 
critique of industrial education and his promotion of liberal arts education verify that he 
presented a coherent ideological framework. The first six major essays and speeches 
concerning education dealt with debunking the industrial education model and arguing 
for a liberal arts approach to education. As stated in the previous chapters, speeches and 
essays like the “Hampton Ideal,” “College Bred Community,” and “Of Booker T. 
Washington and Others” consistently offered criticisms, outlined policies, formulated 
proclamations, attacked, and justified certain institutions and practices as it relates to 
industrial education. 
The second part of Mills’ conception of a political philosophy is that it must be an 
ethic or articulation of ideals. Mills intimates: 
Second, it is an ethic, an articulation of ideals that on various levels of generality 
and sophistication is used in judging men, events and movements, and as goals 
and guidelines for aspirations and policies.13 
DuBois presents an ethic later in his life when he began to offer guidance for black 
colleges by recommending that these institutions embrace a worldview that is relevant to 
the experience of black folks. Speeches such as “The Field and Function of the Negro 
College” and “The Future and Function of the Private Negro College” present clear 
guidelines as to what policies black colleges ought to employ in a general way. This 
ethical component of his political philosophy of education includes such notions as: 
“being founded on knowledge of the history of their people in Africa and in the United 
States and their present condition,” “the Negro problem must be the center of the Negro 
13ibid. 
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University,” and “employing teachers who comprehend this program and carryout this 
 • • yyl4 mission. 
The next part of Mills’ definition of a political philosophy is that it must designate 
agencies of action. He states: 
Third, a political philosophy designates agencies of action, of the means of 
reform, revolution, or conservatism. It contains strategies and programs that 
embody both ends and means. It designates, in short, the historical levers by 
which ideals are to be won or maintained after they have been won.15 
DuBois’ vision for the Talented Tenth best describes how and why he felt black colleges 
could become the institutional tool that would improve the quality of life for black folks. 
The black college was to offer the program of training and venue for studying that would 
advance the race towards liberation. In addition to DuBois’ recommendations for black 
colleges, one can conclude that persons coming out of an institution (where all of the 
DuBois’ tenets were employed) who would have some commitment to the advancement 
of the race, or perhaps even save it (i.e the black messiah). 
The final component in Mills’ classification of a political philosophy is that it 
must contain theories of man. He states: 
Fourth, it contains theories of man, society and history, or at least assumptions 
about how society is made up and how it works; about what is held to be its most 
important elements and how these elements are typically related; its major points 
of conflict and how these conflicts are resolved. It suggests the methods of study 
appropriate to its theories. From these theories and with these methods, 
expectations are derived.16 
I4W.E.B. DU Bois, “The Field and Function of the Negro College” in The Education of Black 
Folks, ed Herbert Aptheker, (Amherst: University of Massachusetts Press, 1973), 93-98. 
15Ibid., Idem, The Marxist, 12. 
16Ibid. 
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Throughout DuBois’ life, he consistently argued that education is vital to the 
advancement of black people. As such, the theories of man of Mills’ scheme can be 
easily translated into the final component of DuBois’ political philosophy of education 
that consistently focused on education as the vehicle for black liberation. In the address 
“The Field and Function of the Negro College,” DuBois makes an argument as to the 
appropriate method of study for black colleges, he intimates: 
The American Negro problem is and must be the center of the Negro 
university... in the same way, a Negro university in the United States of America 
begins with Negroes. It uses that variety of the English idiom which they 
understand; and above all, it is founded, or it should be founded on a knowledge 
of the history of their people in Africa and in the United States, and their present 
condition. Without whitewashing or translating wish into facts it begins with that; 
and then it asks how shall these young men and women be trained to earn a living 
and live a life under the circumstances in which they find themselves or with such 
The expectation that DuBois had for black colleges was that they ought to function from 
the experience of black and African people. By utilizing this paradigm, DuBois argued 
that the quality of life of black folks would likely improve. 
In conclusion, based on Mills’ four tenets, DuBois did present a political 
philosophy of education as a guide for black colleges. In this philosophy, he presented an 
ideology that embraced the liberal arts model of education and rejected the industrial 
model. He provided an ethic for black colleges by outlining specific recommendations 
on how black colleges should function. He presented an argument that black colleges 
would be institutions that would produce individuals that would advance the race. 
Finally, DuBois outlined a framework for how black colleges should function and 
possible outcomes utilizing this framework. 
17
 The Education of Black Folks, 93. 
of those circumstances as time and work and determination will 
CHAPTER FIVE 
CONCLUSIONS AND RECOMMENDATIONS 
DuBois’ ideas on higher education and HBCUs constitute an essential core 
element of his focus on black education. While his thoughts on higher education in 
general, primary/secondary, and international education are interwoven, DuBois’ 
commitment to preventing the destruction of higher education for black folks is the 
driving force behind his writing on education between 1900 and 1920. Studies such as 
the “College Bred Negro” present a wide array of data on black higher education and 
common schools and initiated DuBois’ lifelong defense of higher education. His earlier 
writings on higher education argue primarily against the view of Washington and the 
momentum of his program for industrial education. DuBois’ long-range program for the 
education of black folks place the attainment of ideals and understanding of the higher 
aims of life before the making of money and the acquisition of property. He pointed to 
the necessary role of HBCUs in the training of teachers for black industrial and common 
schools, and argued that the culture of the university must be the broad foundation of any 
effective system of education. As he contended, it is the purpose of liberal education to 
teach blacks the meaning of life and the aims of modem civilization; that was basic 
preparation that must come before training for work. 
Over the years, DuBois paid close attention to the development of HBCUs and 




CONCLUSIONS AND RECOMMENDATION 
DuBois’ ideas on higher education and HBCUs constitute an essential core 
element of his focus on black education. While his thoughts on higher education in 
general, primary/secondary, and international education are interwoven, DuBois’ 
commitment to preventing the destruction of higher education for black people is the 
driving force behind his writing on education between 1900 and 1920. Studies such as 
the “College Bred Negro” present a wide array of data on black higher education and 
common schools and initiated DuBois’ lifelong defense of higher education. His earlier 
writings on higher education argue primarily against the view of Washington and the 
momentum of his program for industrial education. DuBois’ long-range program for the 
education of black folks place the attainment of ideals and understanding of the higher 
aims of life before the making of money and the acquisition of property. He pointed to 
the necessary role of HBCUs in the training of teachers for black industrial and common 
schools, and argued that the culture of the university must be the broad foundation of any 
effective system of education. As he contended, it is the purpose of liberal education to 
teach blacks the meaning of life and the aims of modem civilization; that was basic 
preparation that must come before training for work. 
Over the years, DuBois paid close attention to the development of HBCUs and 
often used his privileged position as an invited speaker to be critical of a college’s 
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program. This was especially so in the case of Fisk University and Hampton University. 
In the 1920s, DuBois also gave organization assistance, moral support, and even money 
to further the campaigns of black students to improve the academic and social conditions 
at their schools. As an editor and publisher he consistently used the pages of the 
N.A.A.C.P.’s Crisis magazine to project his views on the progress of black higher 
education and to keep blacks informed of the state of affairs at their colleges. Beginning 
in the 1920s, DuBois’ views on higher education increasingly reflected his interest in the 
possibilities of the black college as the foundation of an effective black education in 
America and the only legitimate reservoir of black culture. 
Although DuBois has generally been characterized as an advocate of social 
elitism and elitist leadership in particular, a careful review of his writings indicates that 
he consistently put forth a concept of black leadership with an emphasis on the ideals of 
work, service, and sacrifice. For much of his career, DuBois viewed black leaders as 
educated elites, but he always coupled this idea with the notion that it was the duty and 
responsibility of educated blacks to employ their college training in the service of the 
black majority. He believed, too, that this duty should be undertaken by educated blacks 
even though it might mean postponing the acquisition of material possessions or making 
a personal sacrifice. Throughout his writings, there is strong evidence of DuBois’ 
continued interest in the idea of leadership (i.e., Talented Tenth) as an essential 
component of his strategy for development of black folks, but the thrust of this view 
assumes a non-elitist character when it is seen in the context of his later life and his 
broadened perspective that was increasingly informed by socialism. After the Niagara 
Movement, he became an advocate for democratic governance of black colleges, and for 
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using collective economic action among blacks to achieve desired goals. Moreover, in 
the 1930s, DuBois made a definitive shift from the idea that leadership of the masses 
must be generated by social and economic elite to the view that persons capable of 
becoming committed leaders must be sought from among the entire black population. 
DuBois’ concept of higher education at HBCUs was consciously designed to 
prepare black people for decisive action to bring about fundamental social change. His 
plan for education sought the development in black folks of revolutionary social 
consciousness, and his strategy carefully outlined the specific roles to be played in this 
process by the black family, the black church, black schools and colleges.1 The 
requirements for survival of black folks in America demanded that they be able to 
function effectively here, but he also advocated a view of society and the world that was 
not based upon capitalism and the exploitation of the masses. 
If DuBois had not taken up his struggle on behalf of higher education for black 
folk and defended HBCUs, the broad history of America and the particular history of 
black folks in America and the world could have been different. DuBois’ efforts did 
culminate in the attainment of the lofty goals that he set for the higher education of black 
folk, but the fact that he was able to set these ideas into motion in American social and 
intellectual circles in the late nineteenth and early twentieth centuries was a major 
educational and political accomplishment, and it played an important role in the 
projection of the argument that black folks were a capable people. DuBois’ insistence 
over the years upon the rights of black folks to full intellectual development hammered 
away at the forces that sought the subordination of black people and constituted a 
'DuBois, Saint Orgne the Damned, 57-63. 
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tremendous moral and ethical force and source of encouragement in the lives of black 
people. As an elder in the community of his people and leader of their cause, he 
understood the reasons for their shortcomings, but he refused to settle for the limitations 
others wished to impose. 
For many years DuBois was the only person to publicly advocate for full, open 
opportunities for black higher education and development in American society. He 
recognized that black folks were owed a chance for equal opportunity with other groups 
in American society, but he did not limit his view to that point. DuBois’ views on the 
importance of black culture in the education of black youth provided a foundation for the 
rise of interest in Black Studies in the late 1960s and early 1970s. As DuBois had hoped, 
these studies in the history and culture of blacks in America have provided a viable link 
between the university and the black majority culture on a global scale. However, they 
principally provide blacks with an opportunity for an accurate assessment of their social 
and economic position in American society. This is important information for those 
persons committed to continuing the struggle DuBois waged for the full liberation of 
black people. 
DuBois’ writings on education are a chronicle of his own personal commitment to 
struggle for the liberation of blacks in America, and the lessons he taught for so many 
years ago are still applicable today. In large part, this is because the problems for which 
he sought resolutions have not been adequately remedied. Even at Atlanta University 
(which is now known as Clark Atlanta University), a place he held up high as a model for 
all black institutions to function, his legacy has been betrayed by phasing out liberal arts 
graduate programs as a means to cut cost. In addition, other HBCUs have bought into the 
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technical/business model of education as a means to attract institutional support. 
Whether this is done out of survival or necessity, the marginalization of liberal arts 
programs is blasphemous to the activism of DuBois as it turns us back nearly a century to 
an acceptance of the “Hampton Idea.” 
Recommendation 
In light of this research, the author has developed several recommendations for 
future action/research as it relates to DuBois’ works on education and the role of HBCUs. 
Further research into other areas of DuBois’ thoughts on education should continue as a 
means to unravel his philosophy of education. In addition, further research into his 
political philosophy of education for HBCUs should continue as a means to address 
contemporary problems with HBCUs. For example, the tenets in his “Field and Function 
of the Negro College” essay offer a very useful framework for existing HBCUs to 
operate, function, and teach from. This could be done by creating an HBCU 
accreditation agency. 
In the past twenty years, black colleges have been struggling for two primary 
reasons: the lack of financial backing and the issue of losing accreditation from the major 
accreditation agencies. The former problem goes to the heart of fundraising and alumni 
giving, which has been a serious problem for most black colleges. However, the latter 
problem, in the author’s opinion, is fixable with the establishment of an HBCU 
accreditation agency. 
In the United States, there is no federal education agency that accredits any 
school, college, or university. A statement on the Department of Education website 
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describes the role it plays in the issue of accreditation with schools, colleges, and 
universities in the United States: 
The United States has no Federal Ministry of Education or other centralized 
authority exercising single national control over postsecondary educational 
institutions in this country. The States assume varying degrees of control over 
education, but, in general, institutions of higher education are permitted to operate 
with considerable independence and autonomy. As a consequence, American 
educational institutions can vary widely in the character and quality of their 
programs.2 
Yet to ensure that schools are held to some form of standards, the statement continues by 
stating: 
In order to insure a basic level of quality, the practice of accreditation arose in the 
United States as a means of conducting non-governmental, peer evaluation of 
educational institutions and programs. Private educational associations of regional 
or national scope have adopted criteria reflecting the qualities of a sound 
educational program and have developed procedures for evaluating institutions or 
programs to determine whether or not they are operating at basic levels of 
quality.3 
There are two types of accreditation in the United States: institutional and 
specialized. Currently, there are six regional accreditation bodies, which are: 
1. Middle States Association of Colleges and Schools, Commission on Higher 
Education; 
2. New England Association of Schools and Colleges, Commission on 
Institutions of Higher Education; 
3. North Central Association Commission on Colleges and Schools; 
4. Northwest Commission on Colleges and Universities; 
5. Southern Association of Colleges and Schools, Commission on Colleges; and 
6. Western Association of Schools and Colleges, Accrediting Commission for 
Senior Colleges and Universities.4 
2
 U.S. Department of Education. Accreditation in the United States Online. 2005. Department of 
Education. Available: http://www.ed.gov/admins/finaid/accred/accreditation pg2.html [14 Feb. 2005]. 
3 Ibid. 
4 U.S. Department of Education. Accreditation in the United States Online. 2005. Department of 
Education. Available: http://www.ed.gov/admins/finaid/accred/accreditation pg2.html [11 Feb. 2005]. 
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In addition, there are forty-seven national institutional and specialized accrediting 
agencies.5 Of the six agencies, HBCUs are primarily accredited in the southern, middle 
states, and north central agencies because of their geographic location. 
Each accreditation agency is guided by three major principles: compliance of core 
requirements; compliance of comprehensive standards; and compliance of federal 
regulations. In addition, a peer review process is conducted by the institution and the 
specific agency to evaluate the guiding principles of the agency through policy and 
procedures that the college or university establishes. 
In order for an agency to become recognized by the Department of Education, 
there are several steps that have to be followed. First, a formal written application must 
be submitted to the Department of Education seeking recognition. Next, the Department 
staff reviews the application and submits a report to the National Advisory Committee. 
The National Advisory Committee reviews the application and if it is accepted it is sent 
to the Secretary of Education. Last, the Secretary of Education makes a decision to 
formally recognize the agency applying for recognition. 
The author proposes that a separate agency exclusive to private HBCUs should be 
formed and this agency should be guided by the recommendations in DuBois’ “Field and 
Function of the Negro College” essay. The intent of this agency would be to create a set 
of pedagogical standards based on the history, culture and experience of African 
Americans. The students who come out of these institutions will be more informed about 
their experience and even more likely to (financially) support the institutions they 
5Ibid. 
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graduate from. Also, these graduates would be more inclined and committed to the work 
needed to improve the condition of black folks, thus making liberation a sound goal-a 
vision DuBois established for his Talented Tenth. 
The work of DuBois will remain unfinished until the education offered at HBCUs 
reflects the broad commitment to liberal arts programs and intellectual development and 
enable each student to exercise his or her talents and intellectual gifts. These legacies are 
striking and of immeasurable importance to teachers, scholars, and black people 
everywhere. DuBois never wavered from his original higher educational ideals and goals 
for the full educational and cultural development of black folks. A profound sense of his 
fallibility allowed DuBois to consistently apply a finely honed critical sense to his 
thoughts and educational practice throughout the years. His model of courage and 
uncompromising educational scholarship provides support and sustenance in the 
continuing global liberation struggle of African people. 
In one of his last essays on education, DuBois summarizes his general concerns 
about black education: 
Negro children educated in integrated schools and northern colleges often know 
nothing of Negro history. Know nothing of Negro leadership and doubt if there 
ever have been leaders in Africa, the West Indies and the United States who equal 
white folk. Some are ashamed of themselves and their folk. They regard the 
study of Negro biography and the writing of Negro literature as vain attempt to 
pretend that Negroes are really the equals of whites. That tends to be the point of 
view of those of our children who are educated in white schools. There are going 
to be schools which do not discriminate against colored people and the number is 
going to increase slowly in the present, but rapidly in the future until long before 
the year 2000, there will be no school segregation on the basis of race. The 
deficiency in knowledge of Negro history and culture, however, will remain and 
this danger must be met or else American Negroes will disappear. Their history 
and culture will be lost. Their connection with the rising African world will be 
impossible. What then can we do or should we try to do?6 
6
W.E.B. DuBois, “Whither Now and Why” in The Education of Black Folks, ed Herbert Aptheker, 
(Amherst: University of Massachusetts Press, 1973), 151. 
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To answer DuBois’ question succinctly, HBCUs must become institutional black 
messiahs to sustain black history, life, and culture, or else, as DuBois stated, black people 
will disappear. 
CHAPTER FIVE 
CONCLUSIONS AND RECOMMENDATIONS 
DuBois’ ideas on higher education and HBCUs constitute an essential core 
element of his focus on black education. While his thoughts on higher education in 
general, primary/secondary, and international education are interwoven, DuBois’ 
commitment to preventing the destruction of higher education for black folks is the 
driving force behind his writing on education between 1900 and 1920. Studies such as 
the “College Bred Negro” present a wide array of data on black higher education and 
common schools and initiated DuBois’ lifelong defense of higher education. His earlier 
writings on higher education argue primarily against the view of Washington and the 
momentum of his program for industrial education. DuBois’ long-range program for the 
education of black folks place the attainment of ideals and understanding of the higher 
aims of life before the making of money and the acquisition of property. He pointed to 
the necessary role of HBCUs in the training of teachers for black industrial and common 
schools, and argued that the culture of the university must be the broad foundation of any 
effective system of education. As he contended, it is the purpose of liberal education to 
teach blacks the meaning of life and the aims of modem civilization; that was basic 
preparation that must come before training for work. 
Over the years, DuBois paid close attention to the development of HBCUs and 
often used his privileged position as an invited speaker to be critical of a college’s 
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program. This was especially so in the case of Fisk University and Hampton University. 
In the 1920s, DuBois also gave organization assistance, moral support, and even money 
to further the campaigns of black students to improve the academic and social conditions 
at their schools. As an editor and publisher he consistently used the pages of the 
N.A.A.C.P.’s Crisis magazine to project his views on the progress of black higher 
education and to keep blacks informed of the state of affairs at their colleges. Beginning 
in the 1920s, DuBois’ views on higher education increasingly reflected his interest in the 
possibilities of the black college as the foundation of an effective black education in 
America and the only legitimate reservoir of black culture. 
Although DuBois has generally been characterized as an advocate of social 
elitism and elitist leadership in particular, a careful review of his writings indicates that 
he consistently put forth a concept of black leadership with an emphasis on the ideals of 
work, service, and sacrifice. For much of his career, DuBois viewed black leaders as 
educated elites, but he always coupled this idea with the notion that it was the duty and 
responsibility of educated blacks to employ their college training in the service of the 
black majority. He believed, too, that this duty should be undertaken by educated blacks 
even though it might mean postponing the acquisition of material possessions or making 
a personal sacrifice. Throughout his writings, there is strong evidence of DuBois’ 
continued interest in the idea of leadership (i.e., Talented Tenth) as an essential 
component of his strategy for development of black folks, but the thrust of this view 
assumes a non-elitist character when it is seen in the context of his later life and his 
broadened perspective that was increasingly informed by socialism. After the Niagara 
Movement, he became an advocate for democratic governance of black colleges, and for 
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using collective economic action among blacks to achieve desired goals. Moreover, in 
the 1930s, DuBois made a definitive shift from the idea that leadership of the masses 
must be generated by social and economic elite to the view that persons capable of 
becoming committed leaders must be sought from among the entire black population. 
DuBois’ concept of higher education at HBCUs was consciously designed to 
prepare black people for decisive action to bring about fundamental social change. His 
plan for education sought the development in black folks of revolutionary social 
consciousness, and his strategy carefully outlined the specific roles to be played in this 
process by the black family, the black church, black schools and colleges.1 The 
requirements for survival of black folks in America demanded that they be able to 
function effectively here, but he also advocated a view of society and the world that was 
not based upon capitalism and the exploitation of the masses. 
If DuBois had not taken up his struggle on behalf of higher education for black 
folk and defended HBCUs, the broad history of America and the particular history of 
black folks in America and the world could have been different. DuBois’ efforts did 
culminate in the attainment of the lofty goals that he set for the higher education of black 
folk, but the fact that he was able to set these ideas into motion in American social and 
intellectual circles in the late nineteenth and early twentieth centuries was a major 
educational and political accomplishment, and it played an important role in the 
projection of the argument that black folks were a capable people. DuBois’ insistence 
over the years upon the rights of black folks to full intellectual development hammered 
away at the forces that sought the subordination of black people and constituted a 
'DuBois, Saint Orgne the Damned, 57-63. 
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tremendous moral and ethical force and source of encouragement in the lives of black 
people. As an elder in the community of his people and leader of their cause, he 
understood the reasons for their shortcomings, but he refused to settle for the limitations 
others wished to impose. 
For many years DuBois was the only person to publicly advocate for full, open 
opportunities for black higher education and development in American society. He 
recognized that black folks were owed a chance for equal opportunity with other groups 
in American society, but he did not limit his view to that point. DuBois’ views on the 
importance of black culture in the education of black youth provided a foundation for the 
rise of interest in Black Studies in the late 1960s and early 1970s. As DuBois had hoped, 
these studies in the history and culture of blacks in America have provided a viable link 
between the university and the black majority culture on a global scale. However, they 
principally provide blacks with an opportunity for an accurate assessment of their social 
and economic position in American society. This is important information for those 
persons committed to continuing the struggle DuBois waged for the full liberation of 
black people. 
DuBois’ writings on education are a chronicle of his own personal commitment to 
struggle for the liberation of blacks in America, and the lessons he taught for so many 
years ago are still applicable today. In large part, this is because the problems for which 
he sought resolutions have not been adequately remedied. Even at Atlanta University 
(which is now known as Clark Atlanta University), a place he held up high as a model for 
all black institutions to function, his legacy has been betrayed by phasing out liberal arts 
graduate programs as a means to cut cost. In addition, other HBCUs have bought into the 
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technical/business model of education as a means to attract institutional support. 
Whether this is done out of survival or necessity, the marginalization of liberal arts 
programs is blasphemous to the activism of DuBois as it turns us back nearly a century to 
an acceptance of the “Hampton Idea.” 
Recommendation 
In light of this research, the author has developed several recommendations for 
future action/research as it relates to DuBois’ works on education and the role of HBCUs. 
Further research into other areas of DuBois’ thoughts on education should continue as a 
means to unravel his philosophy of education. In addition, further research into his 
political philosophy of education for HBCUs should continue as a means to address 
contemporary problems with HBCUs. For example, the tenets in his “Field and Function 
of the Negro College” essay offer a very useful framework for existing HBCUs to 
operate, function, and teach from. This could be done by creating an HBCU 
accreditation agency.- 
In the past twenty years, black colleges have been struggling for two primary 
reasons: the lack of financial backing and the issue of losing accreditation from the major 
accreditation agencies. The former problem goes to the heart of fundraising and alumni 
giving, which has been a serious problem for most black colleges. However, the latter 
problem, in the author’s opinion, is fixable with the establishment of an HBCU 
accreditation agency. 
In the United States, there is no federal education agency that accredits any 
school, college, or university. A statement on the Department of Education website 
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describes the role it plays in the issue of accreditation with schools, colleges, and 
universities in the United States: 
The United States has no Federal Ministry of Education or other centralized 
authority exercising single national control over postsecondary educational 
institutions in this country. The States assume varying degrees of control over 
education, but, in general, institutions of higher education are permitted to operate 
with considerable independence and autonomy. As a consequence, American 
educational institutions can vary widely in the character and quality of their 
programs.2 
Yet to ensure that schools are held to some form of standards, the statement continues by 
stating: 
In order to insure a basic level of quality, the practice of accreditation arose in the 
United States as a means of conducting non-governmental, peer evaluation of 
educational institutions and programs. Private educational associations of regional 
or national scope have adopted criteria reflecting the qualities of a sound 
educational program and have developed procedures for evaluating institutions or 
programs to determine whether or not they are operating at basic levels of 
quality.3 
There are two types of accreditation in the United States: institutional and 
specialized. Currently, there are six regional accreditation bodies, which are: 
1. Middle States Association of Colleges and Schools, Commission on Higher 
Education; 
2. New England Association of Schools and Colleges, Commission on 
Institutions of Higher Education; 
3. North Central Association Commission on Colleges and Schools; 
4. Northwest Commission on Colleges and Universities; 
5. Southern Association of Colleges and Schools, Commission on Colleges; and 
6. Western Association of Schools and Colleges, Accrediting Commission for 
Senior Colleges and Universities.4 
2
 U.S. Department of Education. Accreditation in the United States Online. 2005. Department of 
Education. Available: http://www.ed.gov/admins/fuiaid/accred/accreditation pg2.html [14 Feb. 2005], 
3 Ibid. 
4 U.S. Department of Education. Accreditation in the United States Online. 2005. Department of 
Education. Available: http://www.ed.gov/admins/finaid/accred/accreditation pg2.html [11 Feb. 2005], 
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In addition, there are forty-seven national institutional and specialized accrediting 
agencies.5 Of the six agencies, HBCUs are primarily accredited in the southern, middle 
states, and north central agencies because of their geographic location. 
Each accreditation agency is guided by three major principles: compliance of core 
requirements; compliance of comprehensive standards; and compliance of federal 
regulations. In addition, a peer review process is conducted by the institution and the 
specific agency to evaluate the guiding principles of the agency through policy and 
procedures that the college or university establishes. 
In order for an agency to become recognized by the Department of Education, 
there are several steps that have to be followed. First, a formal written application must 
be submitted to the Department of Education seeking recognition. Next, the Department 
staff reviews the application and submits a report to the National Advisory Committee. 
The National Advisory Committee reviews the application and if it is accepted it is sent 
to the Secretary of Education. Last, the Secretary of Education makes a decision to 
formally recognize the agency applying for recognition. 
The author proposes that a separate agency exclusive to private HBCUs should be 
formed and this agency should be guided by the recommendations in DuBois’ “Field and 
Function of the Negro College” essay. The intent of this agency would be to create a set 
of pedagogical standards based on the history, culture and experience of African 
Americans. The students who come out of these institutions will be more informed about 
their experience and even more likely to (financially) support the institutions they 
5Ibid. 
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graduate from. Also, these graduates would be more inclined and committed to the work 
needed to improve the condition of black folks, thus making liberation a sound goal-a 
vision DuBois established for his Talented Tenth. 
The work of DuBois will remain unfinished until the education offered at HBCUs 
reflects the broad commitment to liberal arts programs and intellectual development and 
enable each student to exercise his or her talents and intellectual gifts. These legacies are 
striking and of immeasurable importance to teachers, scholars, and black people 
everywhere. DuBois never wavered from his original higher educational ideals and goals 
for the full educational and cultural development of black folks. A profound sense of his 
fallibility allowed DuBois to consistently apply a finely honed critical sense to his 
thoughts and educational practice throughout the years. His model of courage and 
uncompromising educational scholarship provides support and sustenance in the 
continuing global liberation struggle of African people. 
In one of his last essays on education, DuBois summarizes his general concerns 
about black education: 
Negro children educated in integrated schools and northern colleges often know 
nothing of Negro history. Know nothing of Negro leadership and doubt if there 
ever have been leaders in Africa, the West Indies and the United States who equal 
white folk. Some are ashamed of themselves and their folk. They regard the 
study of Negro biography and the writing of Negro literature as vain attempt to 
pretend that Negroes are really the equals of whites. That tends to be the point of 
view of those of our children who are educated in white schools. There are going 
to be schools which do not discriminate against colored people and the number is 
going to increase slowly in the present, but rapidly in the future until long before 
the year 2000, there will be no school segregation on the basis of race. The 
deficiency in knowledge of Negro history and culture, however, will remain and 
this danger must be met or else American Negroes will disappear. Their history 
and culture will be lost. Their connection with the rising African world will be 
impossible. What then can we do or should we try to do?” 
6W.E.B. DuBois, “Whither Now and Why” in The Education of Black Folks, ed Herbert Aptheker, 
(Amherst: University of Massachusetts Press, 1973), 151. 
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To answer DuBois’ question succinctly, HBCUs must become institutional black 
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